THE PLACE OF SCHOOLS IN SOCIETY

LEARNING OUTCOMES

After reading and studying this chapter, you should be able to:

1. Analyze the purposes of schools and how they contribute to the socialization of
children and youth. (InTASC 3: Learning Environments)

2. Examine culture, its characteristics, and its impact in schools. (INTASC 2: Learning
Differences)

3. Evaluate the school choices available to parents in a growing number of school
districts. (INTASC 3: Learning Environment)

4. Explain why schools have evolved into different structures based on students’ age.
(INTASC 1: Learner Development)

5. Explore how the place in which students live impacts their education. (InTASC 3:
Learning Environments)

Source: Chris Schmidt/E+/Getty Images

EDUCATION
. in the News

IN OUR OPINION: GROWTH OF CHARTER SCHOOLS
IS POSITIVE SIGN FOR EDUCATION

Deseret News Editorial

When Utah’s first charter school opened its doors in 1999, its future,
along with a handful of other charters that opened within the next
few years, was very much in doubt. The educational establishment
was fiercely critical of this new movement, and some predicted that
charter schools were little more than a fad that would fade away in
a short period of time.

Well, that was then, and this is now. Charter schools currently are
experiencing a huge groundswell of support. There are 109 charters in
operation across the state; with a dozen more scheduled to open their
doors in the next two years, Student growth in the state rose 1.5 percent,
but charter enrollment has surged 11 percent over the same time period.
Clearly, parents and students now recognize them as a viable alternative
to traditional public schools, and that's an encouraging sign.

Of course, parental interest isn't the only standard by which
these schools are measured. Some insist that charter schools
are unnecessary at best and an unwelcome diversion of taxpayer
resources at worst. Studies have been conducted to determine the
academic success of charter schools, and the numbers suggest that

there really isn't a vast difference between the performance of charter
students versus that of those who attend their neighborhood schools.
Such statistics provide valuable information. But those statistics don't
tell the whole story.

The enroliment numbers in charter schools, along with the long
waiting lists of those who are trying to get in, are indicative of the
high level of satisfaction among those who attend them. It has been
historically true that many who go to their neighborhood schools
have done so primarily out of inertia. Put simply, kids didn’t have
any other choice. Consequently, it's much easier to maintain high
enrollment numbers if there are no other options.

Those days are long gone, and the educational landscape has
irrevocably changed. Nobody who attends a charter school is com-
pelled to be there. The charter schools themselves are keenly aware
of this new reality, and the onus is on them to provide an educational
experience sufficient to attract students. At the same time, traditional
schools are no longer able to take their students for granted. All of
this redounds to the students’ benefit.
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That's not to say that competition has cured everything that ails
our public schools, nor is ita suggestion that the charter movement
doesn't still face a number of challenges going forward. However, the
fact that so many willingly embrace charter schools is a solid indica-

tion that they must be doing something right.

2. What are arguments made in support of and against the estab-

lishment of charter schools?
3. What does research indicate about the effectiveness of charter
schools versus traditional schools in terms of the academic per-

formance of students?

QUESTlONS FOR REFLECTION Source: From Deseret News Editorial. Copyright © 2014 Permission by Deseret News

1. What are your impressions of the charter schools that have been
established in your community or state?
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Social efficiency An
ideology that is based on
the scientific techniques
of industry and the belief
that the primary pur-
pose of schools should
be to prepare students
for their optimal role in
society as determined by

tests or other meansures.

Social mobility The
movement of an individ-
ual or family up or down
in social class such as
moving from the lower
class to middle class as
one finishes college and
earns a higher income.
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PURPOSES OF SCHOOLS

Private schools and academies were first established in colonial days for the children of the
elite. However, that did not mean that other children were not being educated as they worked
with adults. When possible, low-income families were sending their children to the homes of
neighbors where mothers or other women in the home would teach them how to read. It was not
until the 1800s that public schools began to include children of families who were not affluent.
Even so, children were not required to attend school for another century. One of the goals of
these early common schools was to mix students from different socioeconomic groups. The
curricula focused on teaching children to read the Bible, develop high morals, and become a
good citizen.

Today’s schools play many roles in society beyond those for which the common schools
were designed. They teach the basic skills of literacy and computation, but they also reflect soci-
ety’s high ideals such as universal education for all children. What should students be taught?
Should we prepare students with the knowledge and skills they will need for their future jobs?
Should they learn to think for themselves, even questioning some of what they are taught? Should
we teach them the dispositions that will help them be good citizens, be respectful of others, and
make sound decisions about their life? Should they learn to appreciate the arts, be healthy and
active adults, and live effectively in a global, interdependent world? Should all students take the
same courses, or should they have a choice, allowing some to be prepared for jobs immediately
after high school?

Our own philosophical and political perspectives help determine our views of the roles of
schools and the definition of a good education. Citizens and educators alike disagree on whether
schools should primarily support democratic equality, social efficiency, social mobility, or some
other goal. Advocates of democratic equality view education as a public good through which
all students should be exposed to a liberal arts education and learn to be productive citizens in a
democracy. Proponents of social efficiency believe that schools should serve the private sector by
preparing students for their optimal role in society as determined’ By testing or other measures.
People who support social mobility view education as an asset that.can be accumulated and used

for social competition. Achieving these credentials provides us a cdmﬁetitive advantage in secur-
ing a desirable position in society as can be seen in the higher sal?;ries and prestige that most
college graduates receive.

School boards, educators, parents, and communities have their gwn beliefs and perspectives
about the primary roles of schools. Their beliefs may be based on théir political stances, national
reports calling for the reform of education, or their own experiences in schools. Through such
reports as well as discussions and debates among educators, policy, makers, and others, society
continually refines and redefines its ideas about schools. The five roles described in the following

section are a sample of those most often mentioned by educators and the public. Most schools
address each of these roles, but in any given school or community, one goal may receive promi-

nence over others. As you read the roles outlined below, think about your own VICWs regarding
the roles of schools in society.
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Which of the following ideals do you think schools should mirror? Why?

Be a model of our best hopes for soci i . .
hopes, p ciety and a mechanism for remaking society in the image of those

; Adapt stu<.jen.ts. to the needs of society by preparing them for specific roles and jobs
Serve the individual hopes and ambitions of students and parents. .

Academic Achievement
One of j i i
one of Ctllslep il(l)a].(c)ll‘ ;t)}lllr]_:}oses for attending schools is to learn academic content. State and national
vide the framework for what students should kn .
Cally profion G ramewo ! - ow and be able to do to be academi-
. not only in academic areas, but al
ca Iy profe : , but also for the arts, health, and physi-
ASSOCiatzil(t)ll?n. ;l;hﬁ Comm(?n Core Standards, which were developed by the National GovSrri)srls
psocts Succan ft Ie‘ Council for Chief State School Officers (2010), were created to help students
pecore succ eglsl ;ﬁ S111: (lzollege and caree(rls. They identify the essential required levels of knowledge
anguage arts and literacy in history/social i 1
and s ' ! ry/social studies, science, and techni |
" h]OOl Ss is well as mather.natlcs.- National tests assess students’ attainment of those proﬁcienclifaal
oehos annavi:1 retV1zed their curricula to be standards based, knowing that their students will bse;
uvally to determine if they are at grade level. S
: . School systems’ reputatio i

fundmsg ire dependent on how well students perform on these tests ’ neandthelrstae | ]

C . . : |
i ot :;)tls’, teafchers, and principals are held accountable for student achievement based on "
heir studer Z ger ormance on standardized tests. Parents and students know when testing da |
e s Smdu et . Teachers and principals know that their future employment could depend 0%1 ho};:
plFeparaﬁ(:;nfs stcl?rft: on the state tests. Television stations and news reporters cover a school’s

or the testing days in local communities. Tt
: : . Teachers prepare stud
e . ! ents to take the test
: imes teaching to tests and neglecting subjects that are not beine tested such i ;
1es, science, and the arts. ¢ sueh s soctalstuc
Medi i
cudor ad;?réeports ((;f st.udent scores on achievement tests highlight a school’s ability to offer
pudents a su ng r;;ca emic background. Some school districts base their reputations on how well
el siude s perform on these tests and how many students are admitted to colleges. In som
1es, parents camp out overnight to be first in line to enroll their children in a breschoo?

that will hopefully provide the j
: ef € jump start needed for success o i
sion to prestigious colleges and universities. e ests 0 ensure lter admis-

Workforce Readiness
Eifesléir;glgs sftcl)lrdsszsr to contribute to the economic growth of the nation has been a major purpose
Bhools Jor o ai g?ﬁmé (CFban, 2011). In a survey of chief exccutive officers (CEOs), The
oness councl and T f 01,1, ere‘l}ce B(.)ard (2013) found that more than nine in ten of these
oo g gion a8 very” or mgst 1mpqrtant” in both maintaining a competitive national
oo recucln f:rte ggmz rl::;ua?té. Th'e 1mpqrtance Qf education is reflected in workforce
o o e Stlrohl’pzow). of U.S. jobs will require postsecondary education by 2020
marke"tlil(;; f,:;re[]l(t, s:ilse of crisis regarding sFudents not being prepared to work effectively in the
oo 4 o ngatR zc.onlomy has its roots. in the U.S. Department of Education’s release of the
et e top o rz;: t%n 9183. The education system has been blamed for students not perform-
ki 1r()blema 1cl)n.a test§ of knowledge and skills, for students not developing the critical
noual Smdeﬁts ! the—so ving skills needed for.a growing number of jobs, and for not preparing
by studenis in the s01e1111ce, tej‘chnology, engl.neering, and mathematics (STEM) fields. While
e exee generally bc.eheve that U.S. high schools and colleges could better prepare the
rkforce, they also believe that these education institutions, especially four-year (I:)olleges

and univer SltleS, dell VET bette] over a] l W)()Ikp] ace I'CSllltS than ()theI' countries ( I he B usiness




.S.CEOs
What are the skills that are most important to employers? More than one hundred U

identified the following skills as the most important:

1. Work ethics

Teamwork

Decision making

Critical thinking

. Computer literacy

6. Basic reading and mathematics

o R WD

(The Business Council & The Conference Board, 2013)

the workforce on these skills as less than desir-
ativity and motivation of the U.S.
d physical health of the workforce

bilities of
These business executives rate the capal
abfe as shown in Figure 6. 1. Interestingly, they rate ttlifncre
workforce higher than other skills and the mechanical skills an

; engineers, com-
e 10v]‘;ueussmess owners and the nation’s leaders also worry that not enough eng

d by high

ter scientists, and other workers in the STEM professions are bemgoggr%dlslceszmdznts gm

puhe ols and coileges to meet the needs of the country. The prodélctlon11 e Contereice
:}Cle:e areas has fallen behind that of other nations (The Business ounc

Board, 2013). .

What should be the role of schools in preparl

to ensure that students have the knowledlgle aﬁi rsécel{l)lsI Stcl)t oD e edents lean & o e

here new jobs continually € o

Changmlg ::I?rl()i Y::arn how t(]) take orders and follow the rules? These questlonstartar gzrilgcauoi
tilr?lvp;]otr(:arelbt Wflen conditions are changing as rapldtl)y a;s tthey th; glficz;la;;; ;rzo;feyF o
i < prepared initially may become 0DsOIE e wi o

o o Onelfzcll)rn?ng (P21 Partnership for 21st Century Skills, 2015), which is sugg develo);
e 1s for today’s students t0 master the basic core subjects :;1 O
onomic,

lobal awareness; Civic literacy; health literacy; environmental literacy; a;(nd filnirfl?:rwci;:onmems
%on?ess and entrepreneurial literacy. To prepare for the complex wotr ancrmca1 N

ush fi ’ture students need to develop skills for creativity and innovation; e e i

o tbi:nlxl solving; and communication and collaboration. They alrsr(;1 must haxllﬁ ;r; o il 156

e : today’s workforce. The emerg
and technology skills to work effectwely in to anyone o aane, can O oorats e

g J
.
WellneSS ChOlCeS, and are Creatl\/e aIld lllIIOVathe TVICC[HI all Of dlese expeCtauons 1S a major

challenge for schools.

2 Te i
ing today’s youth for the workforc'e. I‘s it
keep the economy competitive in a

many business leaders, cal

ance of Skills Compared to the Perceived Capability of the U.S.

FIGURE 6.1 Ratings of the Import
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itizenship

Citizenship is much more than voting in elections and knowing facts about the nation’s history,
heroines, and heroes. “It requires citizens who are informed and thoughtful, participate in their
communities, are involved in the political process, and possess moral and civic virtues” (From
Guardian of Democracy: The Civic Mission of Schools. Published by National Council for the
Social Studies, © 2011.) Developing citizens to participate in a democracy has been a core purpose
of public schools from their inception. This civic mission prepares students to understand and
exercise their rights and responsibilities as citizens. The result of effective civic learning is citizens
who are more likely to vote and discuss politics as well as to volunteer to work on community
projects. They are also “more confident in their ability to speak publicly and communicate with
their elected representatives” (Leonore Annenberg Institute for Civics, University of Pennsylvania,
& Campaign for the Civic Mission of Schools, 2011, p. 6).

Preparing students to be active citizens includes involving them actively in the democratic
process as part of their school experience. The Campaign for the Civic Mission of Schools has
identified the following six proven practices for civic learning:

1. Classroom instruction, including courses in government, history, economics, law, and
democracy that are not lectures but that encourage the active engagement of students.

2. Discussion of current events and controversial issues that includes issues important and
relevant to the lives of young people.

3. Service learning that provides students opportunities for community service linked to the
formal curriculum and classroom instruction.

4. Extracurricular activities that allow students to be involved outside of the classroom in the
school or community.

5. School governance that allows students to practice democracy.

6. Simulations of democratic processes such as voting during elections and participating in
debates and trials. (Six Proven Practices for Civic Learning from Guardian of Democracy:
The Civic Mission of Schools. Copyright © 2011 by National Council for the Social Studies.
Used by permission of National Council for the Social Studies.)

More than one in five of the eligible voter population is between eighteen and twenty-nine
years old. The common misconception is that the 2008 national election saw a record turnout from
Millennials, but in reality, only 52 percent of them actually voted, which was higher than their 1996
low of 37 percent but just barely above the long-term pattern of 50 percent. The problem is that
half of this population does not vote, which is among the lowest rate of youth involvement in the
world. There are some positive signs of their engagement in civic affairs. Young people are volun-
teering for community activities at higher levels and are using social media for civic engagement
(National Conference on Citizenship, 2013). Teachers can serve as models of desirable civic behav-
ior through their engagement in community and political activities
locally, nationally, or internationally.

Civics—along with economics, geography, and history—
is one of the disciplines that the National Council for the Social
Studies (NCSS) (2013) recommends be included in social studies
programs. The civics envisioned by NCSS

requires knowledge of the history, principles, and foundations of our
American democracy, and the ability to participate in civic and demo-
cratic processes. People demonstrate civic engagement when they
address public problems individually and collaboratively and when
they maintain, strengthen, and improve communities and societies.
Thus, civics is, in part, the study of how people participate in govern-
ing society. (From College, Career & Civic Life C3 FrameWork for
Social Studies State Standards. Published by National Council for the
Social Studies, © 2013.)

Citizenship cannot be taught in a single civics course. Across
courses and in school activities, school officials and teachers work

Applying citizenship skilis
occurs when young people
become actively involved
in campaigning for candi-
dates during local, state,
and national elections.

Source: ZUMA Press Inc/Alamy Stock Photo
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to develop democratic citizens w

a

tice i

in human dignity; are concerned about

ho respect others; believe through prac-

i i can learn
nd care for others; and fight for justice, fairness, and tolerance. Students

n the classroom how to be active, involved citizens.

VIDEO NOTE 6.1 il :
Watch this video about a survey of civics education an
in a testing environment. How important is it for students

d the challenge of teaching citizenship
to learn about citizenship in school?

https:/lwww.youtube.comlwatch?v:eﬂ XzfNHg/w

Cooperative

learning Aninstruc-
tional strategy for
grouping students from
different groups and
learning abilities to work
collaboratively on proj-
ects and assignments.

Culture Socially
transmitted ways of
thinking, believing,
feeling, and acting
within a group of people
that are passed from one
generation to the next.

Hidden curricula

The implicit values and
expectations that teach-
ers and schools convey
about what is important
for students to learn.

Values Principles,
standards, and quali-
ties that are considered
worthwhile or desirable.

Dominant culture The
values, traditions, history,
experiences, and behav-
jors that are common to
the dominant cultural
group in a society.
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s to develop their social skills by interacting with

Schooling also provides opportunities for student: By e e for

Iso le:
others. In this process, students should lealrn tz 1rispec}tl (;il;lez)rsisT‘?:zaﬁy e i a course
i i . Althoug
i ropriately with peers and adults ! hoo . e o
gl(;iigihﬁikill)ls in s}(;cial development, appropriate behavior 18 constaéltly reinforced by
and other school professionals in the classroS)m Emd orrl glxiga(iir;uiuaems o diverse racial
i rtunities to Wo ( . .
Teachers can give students oppo e Anteractions is
igi ili One of the by-products 0 ‘
neuage, religious, and ability groups. . .
tgl?;dsetrl;(i:ntgs lc:garn mogre about their similarities and d1ff.er.e¥1(:e.s. Teaslii:rstllc(zliéxnfsrlfrom i'lfferem
tions across groups through cooperative learning' act1v1t}es in \?Vhlch.sh oo migh
= s work together in small groups. Teachers design act1v1tles. inw ﬁcl s o
gr(:tiherwise seek one another out work together. A part of teaching 1s he plnnti e ot
noll borate with and support each other, which is one of the twenty-first century
colla

should be developing.

i i hey can both
i of their nation to young people so t .
Schools aronnd e o o he - cultul'fion. Schools have often approached this task by~

sntain it and pass it on to the next genera : ey
Itnanlllim history I\)Nith an emphasis on important events and ?eroes. Thls erlrlphilfs::s: than% P
1eaC thg importance of patriotism and loyalty. Formal and hidden curricula re
earn the

the VallleS Of tlle IlathIlal Cll]tUI e‘the pl l]lClpleS, Standalds, a]ld qua]ltles tlle Clll[uIe eﬂdOISCS.

i not feel a part
students do not realize they exist. The only exceptions may be students who do P

Of tlle dOIIllIlallt Cllltllle Oor W h() ¢ 1a ]lles llaVe leCeIlﬂy 1mm lgIated. []l [llese cases Stude"ts
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d families quickly learn that schools might not reflect or support aspects '(;' cir U e
differ ¥ dominant culture. This dissonance between schools and fami ies | e
o mhade omlllll are not }éuropean American or whosg native language.: is not English.
e Smdemslzvi(())us backgrounds that have not evolved from Judeo-Christian roots Iirsla?(;
oo ane tf'romtliz c%llture that is being transmitted at sct‘lool,‘l'»T t}'e shallenge for edusstiirzns ©
o it lll(m monalities across cultures while including the rl.chness and contribu e
glincslrisgr;eecﬁ?ties in the United States. In this way, schools pegln to change and expan

dominant culture. i
i
CHECK YOUR UNDERSTANDING 6.1
Complete Check Your Understanding 6.1 to gauge your un
section.

derstanding of the concepts in this

Tue RoLe oF CULTURE IN SCHOOLS

i i think, feel, and beh
Culture provides a blueprint for how we ]
oiier tophelp us understand the subtleties of our shared language, nonve

ave in a society. It imposes rules and
rbal communications,
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and ways of thinking and knowing. We have the same biological and psychological needs no
matter where we live in the world, but the ways we meet those needs are culturally determined.
The location of the group, available resources, and traditions have a great influence on how
and what we eat, how we groom and dress, how we teach and learn, and how we interact with
each other.

Culture is learned, shared, adapted, and dynamic. We learn our culture through enculturation,
which occurs when parents, grandparents, religious leaders, teachers, television shows, and our
neighbors teach us the culture and its acceptable norms of behavior. We internalize cultural pat-
terns so well and so early in life that we often have difficulty accepting different—but equally
appropriate—ways of behaving and thinking by others, sometimes leading to miscommunications
and misunderstandings in society and the classroom. When schools use a different language or
linguistic pattern from that used at the home of students, or when students’ behaviors have differ-
ent meanings at home than at school, dissonance between schools and the home can occur (Gay,
2010). Understanding cultural differences and learning to recognize when students do not share
our own cultural patterns are critical steps in the provision of an equitable learning environment.

Culture is not stagnant. It is dynamic, continually adapting to serve the needs of a group.
We adapt our culture as we move from one section of the country to another or around the globe
as do some of our students who are new immigrants or whose families are in the armed services.
Cultures differ, in part, because of the geographic region in which we live. For example, Eskimos
who live with extreme cold, snow, and ice have developed different cultural patterns than groups
in the South Pacific islands with limited land and an unlimited body of water. Technological
changes in the world and society also transform cultures. For example, technology has allowed

robots to perform routine jobs and has provided opportunities for more people to work remotely
from home.

The legal system, democratic elections, and middle-class values of American society, which serve
as the foundation for many of our institutions and traditions, are based on the western and northern
European traditions. Over time, a common or shared culture has evolved from the many cultures
that voluntary and involuntary immigrants have brought from around the world. The dominant
cuiture today is reflected primarily in the ways many middle-class families live. These common-
alities make it fairly easy for people to identify us as “American” when we visit other countries
regardless of our unique ethnic heritages.

The dominant culture had its beginnings in the cultures of the white, middle-class Protestants
who began immigrating to the colonies from western and northern Burope five centuries ago. Until
recently, the ancestors of these early settlers dominated the country’s political system, holding
the highest government and corporate positions. In this role, they had great influence over the
institutional policies and practices that maintained their power. The Civil Rights struggles of the
1960s and 1970s opened the political and corporate worlds to a growing number of women and
persons of color. During this period, the Civil Rights Act and the Voting Rights Act were passed
to protect the rights of all people and to promote greater equality across groups in education,
housing, and other areas. Our history as a nation of many diverse groups and our experiences in
struggling for equality across groups has led to the dominant culture changing over time to reflect
some of thie values, contributfons, and histories of the groups who immigrated in large numbers
over the past century. ‘

What are some of the characteristics of the common culture? Universal education and lit-
eracy for all citizens are valued. Our job or career is important in being recognized as successful.
Fun is usually a relief from work. Technology in all of its forms, from cell phones to the computer,
has a great impact on our lives, especially those of young people. Achievement and success are
highly valued and demonstrated by the accumulation of material goods such as houses, cars, boats,
clothes, and vacations.

Individualism and freedom are core values that undergird the dominant culture of the
United States. Independence and self-reliance are the major focus of individualism in which
toughness and strength are admired. Freedom is a cornerstone of democracy but is generally
defined as having control of our own destiny and success with little or no interference by others,
especially by government. To some people, freedom means being able to live where they want,

Enculturation The
process of learning the
characteristics and be-
haviors of the culture of
the group to which one
belongs.

Individualism Value
based on independence
and self-reliance in
which toughness and
strength are admired.

Freedom The right to
control one’s own life
with little or no interfer-
ence by others.
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do what they want, believe what they want, and improve their material conditions as they see
fit. To others, freedom has a more political tone: the freedom of speech, the freedom to protest, D

and the freedom to have one’s rights respected. These two concepts often take precedence over 7 | F F E RI N E

an individual’s responsibility for community and the common good (Bellah, Madsen, Sullivan, G P E RS P E CTIVES _
Swidler, & Tipton, 2008).

SHOULD TEACHERS BE REQUIRED TO TAKE DIVERSITY TRAINING?

Cultures of Families
Although the dominant culture is reflected in schools and at work, a family’s unique culture usu- Teachers in U.S. schools are predominantly white even though the majority of stud
ally takes precedence in our homes. Students arrive at school with the traditions, language, and or no knowledge about the ethnic cultures of the students in their classr Lkl now.s.tudents of color. Teachers may have little
behaviors of their families’ cultures. Their ethnicity (for example, African American, Navajo, .result, they may misread the cultural cues of students and not effectivel e t_he communltles in which their school is located. As a
Serbian American, or Korean American) may be their primary cultural identification. They may ing process. Should all teachers be required to participate in diversity t o appropriately incorporate the students’ cultures into the learn-
speak a language other than English at home. Families also range along a continuum from poor to students and their families from multiple cultural backgrounds? 1Y falning fo cexgopiltirelcombel S cCRteR R eativeyit
wealthy, which can affect students’ health and well-being and their ability to engage effectively in ’
o . N . YES

school. Families may also be greatly influenced by the discrimination they face because of their NO
race, ethnicity, immigration status, language, religion, or sexual orientation. Some families will * Students need to know that their teachers respect and accept
feel that their cultures are not valued by the school or society. them, not only on an individual level, but also as X p * An annual update on the groups of students, their home life

Knowing more about your students’ cultures can help you make schooling and the cur- of society. If they don't see themse;ves Ny members and their needs provides necessary and appropriate tooIs’
ciculum more real and authentic for them. It also shows that you respect their families and students want to know that at least they’ o to help teachers work with students from diverse groups
communities. How can you know more about the cultures of your students and the communities * Diversity traini st they're understood. o ToomEr T . g ' ps.

ning can help educators relate more effectively e e ol B gl

in which they live? You could participate in community activities and celebrations that will
provide an understanding of students’ cultural traditions. You could volunteer with commu-
nity groups to coach, tutor, or serve food at a homeless shelter. You could actively participate

b.e S0 c.iemeaning, dumbed down, and even insulting, some-
times infuriating the teachers who most need it.

Diversity training is usually directed at white teachers, but

to students who are different from themselves.

Teachers need to realize that race has many real conse-

in school activities in the evenings and on the weekends to interact more with students and quences for students and communities. -

their parents. Another approach to learning more about the cultures of your students is to take e Teachers need to understand discrimination and k prejudice and ignorance is colorblind.

classes in ethnic studies, women’s studies, religious studies, sociology, or anthropology to 10 conffont radiemlin thein ela now how o A few mandated diversity meetings can fundamentall
build your knowledge base. You could read books and watch movies written and directed by R SIEA L Al change classroom behavior. e

Teachers should know how to provide social and racial jus-

people from cultural groups with whom you have little knowledge or experience. To help you )
tice for all students.

think about the role of diversity training, two teachers’ views are presented in the “Differing
Perspectives?” feature.

When we meet our students for the first time, we usually identify them immediately by WHAT IS YOUR PERSPECTIVE ON THIS ISSUE?
their gender and race, and maybe their ethnicity. We may not know their religion and its impor-
tance to their families unless they are wearing clothing or jewelry associated with a specific
religion. We may not know the importance of their ethnicity or language. Therefore, we need to
be very careful not to stereotype them based on factors that can be easily identified. Culture is
far more complex and important in a student’s identity than we can know without much more

1]l|phClt|y lnl Ill nce the l()Imal nd h cu 15 u”lCu]a uSlla”y Su[)l)()lt ﬂle (l()l“l“a]lt
c a ]dden ITIC lum C
.
Cul[ure and the current ldeOIOglcal, pO].ltlcal, aIld €conomic or del Of SOClety. HO WCVC‘I, some laIIll'
]leS behe\/e t] at pul)hC SChO()lS dO not \/alue thelr I'ellglon. Some paI‘CntS dO not w ant thell' Ch ldI'C
1 n

information. expose .
ang dis‘riets(iﬂgcl:‘:ffﬁcl;lelliral\‘/]?;uebs of a public school or what they perceive to be inappropriate language
Cultural Values readers, the * by students. Although these values may not seem controversial t .
~ulture ues ‘ and » they can be the cause of extensive debate and emotional pleas at school b 410 some
Although schools are expected to transmit the culture of the Unitqc} States to the younger gen- C?r?l?zrrﬁtiiomms'_ o . ool board meetings
Ethnicity A shared eration, educators do not always agree on whos? culture should be,.farrfmsmitted. Is it alwa?fs the ible with the Eoosfcsr.:tr'1 individualism ar.ld competition prevalent in many schools is not compat
national origin or the dominant culture even though diverse racial, ethnic, language, and ngpglous groups have their own groups can lead tg c lf\;le patterns practiced by many cultural groups. These differences amg -
national origin of one’s cultures with different traditions, experiences, and histories? How c‘vaﬁ‘_ schools begin to accom- Families turn to th onflict between parents and schools and among groups within a commu '?g
S e voien ey modate all of these differences? . believe that the’s ;3 Cc;urts when th/e!:y believe that schools have acted inappropriately. The may
immigrated to the Some conservative politicians and pundits argue that schools should ignore diversity. They community will g too s do not use a democratic process in which they can be heard or thy tnglly
United States. believe that all students should learn the common heritage and adopt the dominant culture as their . ationisr}rll th Itl)o support their petitions because they hold a minority position. School ayer
own. Multicultural theorists and educators present another perspective. They argue that student bfnone th » the banning of books, sex education, scgregation, bullying, and dis. rimation e
Ethnocentric diversity enriches the school community and society. They believe in a pluralistic approach in g the areas that have been tested in the courts. | CHmINZLON are
schools The curriculum  which cultural differences are valued and integrated throughout the curriculum and all activities
is designed around the of the school. In this approach, teachers draw on the cultural backgrounds and experiences of
histories and experiences  students to teach academic knowledge and skills.
of an ethnic group. Afro- Parents’ choices of schools—including religious schools, home schooling, or ethnocentric How does your family describe your cultural back d?
centric schools and tribal ~ schools that build the curriculum around the histories and experiences of the family’s ethnic * What characteristics about your culture, if an S~ i
schools are the most group—have been based in part on the values that they believe education can impart. Although What characteristics of students from 'th i y] viere valued " s'chool?
common examples. schools usually do not offer a course in which values are explicitly presented and discussed, values own were valued in school? ethnic, language, or religious backgrounds different from your
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Competition in athletics
and other extracurricular
activities reflects the
traditions and values of a
school’s culture.

teams. They also develop reputations for

Because parents and other groups in a community may vehe-
mently disagree about the values to be reinforced in schools, teach-
ers should be aware of their own cultural values. Knowing your own
ose of the families represented in the school should
onflicts. Expectations can vary greatly
from one community or school to another. When a controversial topic,
program, or book is being initiated in the classroom, good communi-
cations with families will be critical in making the transition smoothly.

values as well as th
help you prevent potential ¢

Culture of Schools

A school also has a culture that generally reflects the nation’s dominant

culture and the community in which it is located. A school’s culture,

which is sometimes referred to as the school climate or ethos, provides
ool officials, and parents. Schools

meaning for its students, teachers, sch

have their own unwritten rules and norms for behavior, including how

students interact with the teachers and each other. They develop their
own traditions and rituals related to athletics, extracurricular clubs, grad-

uation exercises, school social events, and the ways teachers interact

with each other and parents. They have mascots, cheerleaders, school

colors, and school songs that distinguish them from other schools. Over
time, they have developed reputations for the academic achievement of
their students or the prowess of their football, basketball, or other sports
the establishment of a safe or dangerous environment. Some

schools are influenced greatly by the religions and cultures of the children’s families, others by the

presence of a university or large military base.
The cultural patterns that develop in a school can have a powerful impact on the academic

performance of students and the ways that teachers feel about their work and students. The culture
of some schools is very supportive of academic achievement with expectations that all students will
attend postsecondary education. Educators in those schools work together to meet that goal, parental
support is solicited, and the community celebrates academic perfo
an inclusive culture that fosters equity, caring, collaboration, and academic growth for all of its
students. Other schools develop cultures in which students and educators value and support the arts,
character education, religious orientations, or the whole child’s development. Unfortunately, some
schools have toxic cultures that do not respect students or value parental and community cultures.

Students and teachers are more likely to want to be in school and engaged in learning and teach-
ing when the culture is positive and supportive. Characteristics of positive school cultures include

high expectations for student learning, safe and caring environments, shared values and trust, powerful
pedagogy and curriculum, high motivation and engagement, family and community partnerships, and
a professional faculty community (Character Education Partnership,i2010). Teachers and school lead-
ers are key in developing and maintaining the cultures that help students learn and care about learning.

Source: Michael Chamberlin/Fotolia
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choice, but which school is best for their children ¥ pArents now s not whether they have a

Public Schools

The schools that were established after Europeans b
e schoo ! egan to settle the British North i i
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ught i the momen e ot 10843.m1¥1es expressed concerns about the Protestant Bible beir? .
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pUn]jke Ic)ili(‘)/;)tlz S}I:(l;gif’ 20;111). Over time, the public school curricula be:;rcltlleer?:g]r);l :lelzl(lillts
i the Tosge e sct the, plfb]j ¢ schools do not charge tuition. Until the Civil Rights movemeilri
e 105 and dreal,n : 5; . cdschool goal for equal education opportunities for all students
thei schools, Beginsie i.n en 0l ail, many stu.dents of color continue not to be well served b
o teno0T: Beginning in the ¢ ar y1 f990s, hfelplng all students meet high standards and ex ectay
for schools and educators to meef[ot?latogr(f;lizlgcrrsl(;g:;)rlzafgHowild e o ot accountgbﬂit};
P . y student scores on stan i
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—12 schools

Charter schools Public

schools established by |
teachers, parents, non-

profit organizations, and | ‘
others under a contract

with the state or lo- |

- - Sl Ay FIG . .
; VIDEO NOTE 6.2 _ L5 ‘ URE 6.2 Enroliment in Public and Private Schools cal school district. They
° Watch this video about changing the school culture to respet the cultures and languages of 1 000/; # are exempt from many |
" families. What steps would you take to ensure that you are )respecting the cultures of your ' state and district regula-
students and their families? i 80% +—190% 1 90% 5 tions as they design and
0 ' U E— deliver
https:llwww.youtube.comlwatch?v=1S-NngchS 60% | ; programs for ]
= 40% — 1= improving the academic
- performance of students.
Schools develop histories and memories that are transferred from generation to generation. 20% —— 0% ] i ] Virtual '
Some students become the school leaders, fitting easily into the school culture. Some thrive in a 0% - 10% ] - 80— Edu u? schools
cultural environment where they are popular and have many friends. Other students never seem to == h; cation programs
preK—12 prek_8 offered without the
9-12 teacher and student be-

School Level

fit into the school culture, some because the school culture i8 very different from their own family’s
[ ——
| & Public @ Private ‘

culture and adapting to the school culture causes dissonance at home. Other students feel margin-
alized and alienated, which may Jead to their leaving school before graduation. As a result, some
graduates have very positive memories of their schools and retain lifelong feelings of pride about
them. Others remerber never fitting in and never being understood by their peers and teachers.

ing in the same room or
location for instruction.

Most programs are of-
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in the 2012-2013 school year, and that number is projected to increase to almost 53 million by

i FIGURE 6.3 Enrollment i iti i
‘ ! o 2200w s nt in Charter and Traditional Public Schools: 2012-2013

it | ‘ PUBLIC SCHOOL CHOICES. Parents were first offered a choice of public schools that their chil- 60%
: dren could attend when the federal government funded magnet schools in the 1980s. In 1990, the 2 50% —‘

| ‘ state of Wisconsin passed legislation to provide low-income families in Milwaukee the opportunity 8 jﬁ

' 1o use 2 voucher to send their children to a private school. With the passage of No Child Left Behind 3 40% +——

| (NCLB) in 2001, parents were allowed more options for choosing a school. . N E 30% L

Most public school options allow for parent and student involvement in school decision =
| i making. All represent, in some way, a break with the traditional public school. The creation of 2 20% +— 5

choices also causes competition between schools, which some people believe will lead to more § 10%

! efficiency and effectiveness. However, the research to date, though limited, does not provide clear &

‘ evidence of a trend toward higher student achievement in nontraditional schools (Ravitch, 2013). 0% -
Less than 300 300-499 500-999 |

1,000 or mo
School Enrollment *

LD Charter Schools Traditional Public Schools}

S.ource: From The Condition of Education 2015 b
Sidney Wilkinson-Flicker, Amy Barmer and Erin D

i ; MAGNET SCHOOLS. In the 1960s, some parents were calling for school choice in part to coun-
‘ teract the racially segregated schools that existed across the country. Early alternative schools
i were opened in Tacoma, Washington in 1968, Boston in 1969, and Minneapolis in 1970. In the
’ early 1970s, Houston called its Performing and Visual Arts School a “magnet school” because it
| | | was attracting students from across the city.
| Many school districts continued to be pressured by citizens and ordered by the courts to
o equalize the proportions of students from different racial groups in each school. A growing num-
. ber of urban school districts developed special academic programs and custom-designed facili-
, ties to attract a racially diverse student body from across the city. Many of the magnet schools
| emphasized a theme such as the performing and visual arts, math and science, or the liberal arts.
Whatever the theme, the faculty, and curriculum, students generally choose the magnet school

because of their interest in the school’s theme.

Y Grace Kena, Lauren Musu-Gillette, jennifer Robinson, Xiaolei Wan

unlop Velez. Published by US Department of Education, © 2015 9 Amy Rathbun, Jjun zhang,

beginning t i
Coiglabor a%e(; E?;Zl;r;gf educatqrs in charter and traditional public schools to share good practic d
plementation of the common core and other district initiatives (Papll))ano ZC(S) f:ll)

VIRTUAL S iti
beoomming Cofrll'ln(l)ongs. Th\?- opportunities for students to meet in a classroom online is quickl
place. Virtual schools, or cyber schools, and virtual courses exist acr(i)slscthz

These schools include Montessori schools, Edison Schools, experiential learning schools, and
Knowledge Is Power Program (KIPP) academies. Founders of other charter schools have designed
curricula and climates that are centered in the ethnic heritages of the students and community.

i
& : g ; span of schooling fi
fred CHARTER SCHOOLS. Charter schools have become the most popular option to traditional public g from preschool through college and int .
"i}a schools since the first one opened in Minnesota in 1991. They have been created by academic and other workers. The number of students enrolled illlno(r)ﬂll?lrl(::fissmnal development for teachers
!*t‘ institutions, nonprofit foundations, teachers, parents, and entreprencurs for a variety of reasons. 2:)%0 to more than 2.2 million in 2014-2015 with 84 percent of ;;;ie; IflCrezi{ed from 45,000 in
. students (E : eing t: by hi
' s (Evergreen Education Group, 2015). By the 2012-2013 school §ear ez;nloyoglog}sltifihoctﬂ
4 1) ents

by iie
8 A=ie

were enrolled full-time in virtual school
I s—a 24 i
Association for K-12 Online Learning [iNACOLI;erZC(()ai1 ;)mcrease over 2010-2011 (ntemational

A

Magnet schools
Public schools with a
focused curriculum such
as the arts or mathemat-
ics and science. These

Others have created schools around a particular philosophy that teachers and parents support.
Although all charter schools are supposed to provide students with a strong academic background
that meets standards, some focus more directly on academics with the goal that most of their
students will attend and complete college.

Charter schools are established through a contract with either a state agency (e.g., the state
department of education) or a local school board for a specific time period, usually three to five
years. The contract, or charter, lays out how the school will operate in exchange for receiving
public funding. Charter schools have greater autonomy than traditional public schools and can be
released from district and state regulations such as hiring licensed teachers, following the teachers’
union contract, or using the district’s textbooks. Howevey, charter schools are still held account-
able for student learning and, in many settings, having a diverse student body.
As of 2015, forty-three states and the District of Colur}{\;i'a had passed legislation to permit the

establishment of charter schools (Kerwin, 2015). Arizona, the istrict of Columbia, Indiana, Michigan,

The most common ici
reason for a student to participate in an online school is that the course is

not available in her or his school buildi i
b topaole In o uilding iNACOL, 2013). For example, students in rural areas

not exist in their Schlgoflzriit iilég;lﬁz and oth(e[; Is)ubjects because teachers for those subjects do
. cement ) courses via tech
second most common reason to tak i 1a technology are also popular. Th
€ an online course is fo i e

not compl. - r credit recovery wh

o pleted core courses required for graduation (iNACOL 2013) Onrl}i] o Studegts have
p \i'?t Va}uable resource for students who are being home séhooleci R

i .. .
S e Dlil;riicth(())folé alre geperally tuition-free public charter schools. At least twent -nine st
oldest and Tarset olumbia oper'ate statewide full-time online schools (iNACOLy2013 e
in forty-nine fte;t state—leq school is the Florida Virtual School, which now offers orilin ;b
2014), A for. mgf and sixty-five countries, serving 198,000 students (Florida Virtu fgoﬁrses
is owi;ed by fhe Pezcr)mpﬁllal?,’ K12 Inc. of Herndon, Virginia, and Connections Acadererll ivhojot
son Publishing Company, are the largest for-profit providers of f}ll;u-tirfle

pUth VIr tllal SChOOlS (E VCIgI cen Edllcatl()ll (}I()up, 2()15). Vlrtual SC] 1( )OIS Wll] be recr llltlllg an

1ncr eaSlIlg IluI]le] Of teaCheIS to de]l VET On nstr uction ]ld CO . I thlS an Optlon
h] 1€ 1NS
a aCh Stude] its S

schools are designed to i . ) .
attract a diverse student and Minnesota are states with strong charter laws as ranke?l by the Center for Education Reform
: (Kerwin, 2015). Charter schools served 2.9 million students in the 20142015 school year (National
population from across a i ; .
school district Alliance for Public Charter Schools, 2015). School districts with the largest percentage of charter
' schools are located in urban areas with 86 percent of the enrgllment in the ten districts with the largest
Voucher A check or percentage of charter schools being students of color (National Alliance for Public Charter Schools,
credit granted by a 2015). As shown in Figure 6.3, charter schools are generally smaller than other public schools.
school district or state Debates continue about the impact and effectiveness of charter schools. Some critics worry
to parents to pay part about charter and traditional schools becoming more segregated. Some studies find that charter
or all of the tuition for schools enroll a smaller proportion of children with disabilities than traditional public schools.
p

their children to attenda  Research on the effectiveness of charter schools finds that they are improving (Raymond, 2014),

private school. but there are still below-par schools. One positive development is that some school districts are

VIDEO ANALYSIS 6.1
Watchtticviden oo 4
° - :r:ih th;1 video in which two.famlhes and their children talk about why they like virtual
ng. Then answer the questions that follow the video in your Pearson eText

VOUCHERS i
- pr(; 'lr":; Ipost controversial school choice option is the school voucher. At its simplest
gram 1ssues a check or a credit that can be used by parents to send their chjlcli) to e;
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private school. Generally, the argument for voucher
nity for students of color and students from low-inco
schools that are not meeting
often argue that vouchers are a market-driv
with private schools, leading to improvement
schools pay twice—the tuition for the private schoo
worry that vouchers may encourage
(Harvey, 2011/2012). The Center fo
students are using school vouchers to att

children from a public to a private school w
voucher plan for Cleveland families in 1
of Columbia as a result of Congression
1,700 students in 2004. Most voucher programs
supported early voucher programs limited them
expanded the availability of vouchers to middle-clas
any family in Douglas County,
programs are funded by private foundations
of a voucher is equivalent to th

The most serious point of contention is th
pay for a child to attend religious-affiliate
Some opponents have claimed that vouchers raise con
church and state, but the U.S. Supreme C
constitutional under the federal Establish

Adequate yearly
progress (AYP) The
annual progress report of
how students in a school
performed on the state’s
achievement tests as
required by No Child Left
Behind and its successor,
Every Student Succeeds
Act. Schools whose stu-
dents are not performing
at grade level are labeled
by the state as “low
performing.”

improved as a result of those programs. Parents may
and safety in the private schoo
dren would have attended. Graduation rates have been hig
for their peers who remained in public scho
whether this difference is due to the private s¢
their children to a private school (Center o

s is based on equalizing educational opportu-
me families whose children may be attending
NCLB’s adequate yearly progress (AYP) requirements. Advocates
en strategy that will force public schools to compete
in both. Proponents also argue that parents of private

1 plus tax dollars for public schools. Opponents
the most highly motivated students to abandon public schools

r Education Reform (2015) reports that more than 100,000
end the private school of their choice.

allowed low-income families in Milwaukee to move their
ith a voucher of public funds. Ohio adopted a similar
996. The most expansive use of vouchers is in the District
al enactment of the Opportunity Scholarship Program for
are funded with state tax dollars. Legislation that
to low-income families. State legislation in 2011
s families in Indiana and Wisconsin and to
Colorado. Not all voucher programs are publicly funded. Some
and occasionally by individuals. Typically, the amount
e amount the public school receives for each student.

s center on the use of public dollars to support private schools.
e use of a voucher funded with state education money to
d schools, which are the main beneficiaries of vouchers.
stitutional questions about the separation of
ourt ruled that Cleveland’s school voucher program was
ment Clause of the First Amendment.

found that students’ academic achievement has not
be more satisfied because school conditions
+ than in the public schools their chil-
her for students with a voucher than
ols, but researchers have not been able to determine
hool or to the motivation of their parents who moved

Wisconsin adopted the first law that

The debates about voucher

Research on voucher programs has

Is they have chosen are bette

n Education Policy, 2011).

wing parents to choose a school for their children?

s How do you feel about allo
hich type of school would you prefer to teach? Why?

« Of the choices discussed in this section, in w

. 1
Private Schools ;
f our nation’g eucational resources since colonial
times. Because each private school is free to determine and practice its own philosophy of edu-

. .. . , ' .
cation, the spirit and environment vary from school to schobl, even though schools may display
similar organizational structures and educational programs.;They serve students from all racial,
religious, economic, and Janguage backgrounds. Some are progressive and innovative; some are
conservative and traditional. They are large and small, day and boarding, and single sex and
coeducational. They include Montessori, special education, vocational, technical, alternative, and
preschools (Broughman, Swaim, & Hryczaniuk, 2013). They range from elite secondary schools
(mainly in the Northeast), to alternative schools for high school dropouts, to faith-supported

schools, to schools that are operated for profit.
Although enrollment in private schools had grown to 6.3 million in 2001-2002, it had

declined to 5.3 million by 2011-2012. The majority of private schools are at the elementary level
with only 25 percent at the secondary level (Kena et al., 2015). More students are enrolled in
private kindergartens than any other grade level. Private schools are more likely to be located in
cities or their suburbs than in rural areas (Broughman, Swaim, & Hryczaniuk, 2013).

Private schools have been an integral part o

— EE ——— |
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FIGURE 6.4 Per i
cent of Private Schools and Private School Students by the Religious Orient
ientation
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PAROCHIAL SCHOOLS. Four in five private
scholol. students attend a school supported b

areligious group (Kena et al., 2015). The cul}-,
tyre f’f a parochial school may have a posi-
tive impact on student achievement. Some
r(?searchers have found that students at reli-
gious schools—especially African American
and Hispanic students—perform better on
standardized tests than their public school
peers (Broughman, Swaim, & Keaton 2013)

Many. religious groups sponsor s;hools'
1nclud1.ng the Amish, Muslims, Jews Quakers,
Cgthohcs, and many Protestants as’shown in,
Figure 6.4. Roman Catholic schools enroll
more students than any other private schools
(Brougnman & Swaim, 2013).

SINGLE-SEX EDUCATION. Most single-
sex schools and colleges today are private

and share the goals of helping their st

P " he : gdents develop confidence, academi i

academielz ok :Lsnll)gubrl:)l;illzrgeg: lEhelr unique lea@ing styles and cultmaldzgfﬁZi}ézvegzﬁnt’l o

ot o iproy s et lave been estabhshed for young African American n;en (')(;18 o

e i ff;e I:ln}ue‘s for enrolling in and being successful in college and ]‘;VfIt Athe

15 porcent and 13 oo 1;)re .hkely to be at the secondary level than any other level Ie' .
of all private secondary schools are all boys or all girls rejsi)écili\ffallc;,

They are more likel
y to be lo i o
etal, 2013), cated in the Northeast and in cities than in other areas (Broughman

Home Sck 0
iome Sc -:'I('M.'_h-'--:';r_}

Home schoolin i
) g requires no public sy, s ;

their parents ) pport; instead, children learn at h i

home, represeslft?rflmi ZS the teacher. An estimated 1.7 million students ﬁiewlig? Wl

2015)—up from 1g7 p‘erfzzsffntlof the K~12 population in 2012 (U.S. Departmcf:rﬂlifslill:ioOleFl .

are white, 5 perc ent A frica :1 999. Homeschooled students are from diverse groups: 83ucat10n,

Although the education Progrr:;nfc ané Z percent Hispanic, and 2 percent Asian or PaI::i.ﬁc ISI;Z;?: t

home, other st or s4 percent of homeschooled students i i -
etal., X

sults From the 2011-12 Private School Universe Survey by Broughman, S.

Parochial schools are par-
ents’ most popular choice
if they choose to send
their children te a private
schcel.

Source: Marmaduke St. John/Alamy Stock Photo
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|l Homeschooled students sometimes participate in sports and other extracurricular activities at the teachers to monitor the progress of their stud
. students and en
students as they participate in the academy. courages them to serve as coaches to

1l local public school.
| | Teaching a homeschooled student requires parents to know the subjects they are teaching,

organize each day’s instruction, and facilitate their children’s learning. One of the advantages, as
V4 CHECK YOUR UNDERSTANDING 6.3

|
| well as potential weaknesses, is that in most states, the subjects taught are self-determined. This
Complete Ch ;
p eck Your Understanding 6.3 to gauge your understanding of the concepts in this

‘ | can work in favor of students’ interests but may also contribute to gaps in their education. How-
|| ever, parents may use online education programs to supplement their curriculum. section.
Why do parents choose to homeschool their children? Nine in ten parents indicate that
1] they have made this choice because they have a concern about the school environment of other
schools (U.S. Department of Education, 2015). African American parents who homeschool their GRADE CONE N
this choice are to provide religious or moral ONFIGURATION IN SCHOOLS

children report that the top three reasons they make
ation than traditional schools, and transmit their own Most school districts have schools designed for different grade level
ade levels. However, the desi
> gn of schools

These changes may lead to eliminating seat-time requirements i
licensure requirements (Quillen, 2011). You expect that you have been prepared to work with students at -
a specific grade level exce
pt for

i instruction ide b i
, provide better academic prepar
values, beliefs, and worldview to their children (Ray, 20152). for specific grades evolved o
» , ) . ver th
‘ Homeschooling may be successful for many students. The National Home Education 1848 in Boston—the city that wa: (I))raxlstth(;eln mg' The first school based on grades was established in
| Research Institute reports that homeschooled students score 15 to 30 percentile points above system. In the Quincy School, teacher: Cakmg. edge of establishing the roots of our educational
their public school peers on standardized academic achievement tests, and homeschooled high desks that were bolted to the leoor. Thlss vrVn(())rd eld in a classroom with fifty-six students who sat at
school students score above the average on SAT and ACT tests for college admission (Ray, 2015b). until progressiveness influenced the struct el was adopted across the country and changed little
| . However, research studies are not yet able to determine whether the higher achievement of these bolted desks into tables and movable d iure of the classroom in the twentieth century, turning the
I | g students is due to their homeschooling; they may have scored at the same level if they had attended Over time, class sizes became Smalleresa § thaF COullgl be easily moved together for group activities
: i i , averaging 15.6 students b )
I public schools. 2015) with student/teacher ratios lower i nts by 2007-2008 (Snyder & Dill
B, 'WET 1N N . ow,
| § e muative Options Not everyone agrees that it is approsnrliillltler rural schools and higher in large urban schools.
_. i nnovative Options suggest that age distinctions are no longeli nee to divide schools based on age. Some reformers
‘Lr i You are beginning your teaching career at a very exciting time in which teaching and learning th§H owm rates. Some students will attend virtlf:lsszlrlil) alS Sgldems e teChnology to progress at
{thg may break out of the classroom mode that has existed in most schools over the past two centuries. buildings but may combine online and classroom 1 o ther S will continue to learn in school
ild I 1 a classroom and to changes in teamwork with each other and teachers as appro e?“:uni’ CEmlng together for small groups or
"'-!“-' school funding, textbook requirements, and teacher priate. At this point, however, your state wi
thh D 2 . ’ > will
%IE are quite likely to teach one or more courses electronically, especially because states are beginning SUbJ?Cts such as physical education, music, art, and i ;
5‘.“.; to require online Jearning before graduation. You may be teaching and coaching students whom require a license to teach in grades K-12 T sometimes special education that generally
g *; you seldom or never see; they may live in a different state or possibly a different country. Advo- E e Pl . )
3] cates for these and other innovative options argue that they will serve students more effectively Early Childhood Education
P than current teaching strategies and school structures. Early childhood educati
\ tion was establish
G. Stanley Hall, a professor at Johns H(S)pi(ilnzs I;ingzli.it tgefenddof the nineteenth century when
ity, defined childhood as the
years between

ONLINE AND HYBRID LEARNING. Online learning, which occurs over the Internet with syn- ages four and eigh
. o . . and eight. This ra i .
becoming common in P-12 settings and continuing early childhood educati()nngi (fzﬁ;l;; ;l;e ;jff}f fﬁ; Prn;llary education in today’s schools although
ough age eight. However, the focus Head Start pro
> of early program

chronous or asynchronous instruction, is
through graduate education. Why do students select online courses? High school students pursue childhood educal;
e .
ucation has changed over time. Between 1930 and the 1950s, the focus was on Federally funded pro-
’ a
gram for three- to five-

online learning to access courses not ava%lable in their school or to work at their own pace. Middie behaviorist orientation i '
schoolers are more hkely. to choose online courses for extra he%p (Evergreen Education GI‘O\IIP, renewed intereeil 'at1f(’).n in which good habits were developed through exercise and dri i
2015). Thirty percent of high school students and 19 percent of middle school students were taking opmental r(? IE laget and the der:lopmenta] stages of childhood, the ﬁeldatm kdnll. With a year-old children from
ot of these students access ontly chi]dlll)g dac afte.r the 1950s. With the current emphasis on aca(’iemjcs doo ona df?v‘el_ low-incorne farilie
od education has also moved in that direction with the acaderrzrc1 ai;?gg:ﬁ:;]tlg’% o provide Educatioial

online courses in 2010 (Project Tomorrow, 2011). Althoygh 78 perce
online courses from home, most students (92 percent)'acccgs their courses at school (iNACOL, young child .
ren now being assessed. One of the resulting changes of the emphasis on academi services and emo-
mics

2013). Hybrid or blended programs combine online work ‘with face-to-face instruction by and is discussed in th
ed 1 “ ine i . .
e “Teaching in Challenging Times” feature. In this section, we introduce some tional, social, health

interactions with teachers in a school setting. The hy}grid'é‘pp;oach is the most common at this of the m
time, but enrollment in full-time virtual schools 18 growing each year. ost popular early childhood education programs nutritional, and psych
. "y ) ) HE - ) : ) ycho-
PERSONALIZING EDUCATION WITH TECHNOLOGY. fTechnology is allowing education pm:leTAﬁlT- Ehe most wetl-known early childhood program is the federally fi logical support that will
a
» which was created as part of President Lyndon Johnson’s War oz l;lélwflfy}{za&i;a:t Elrﬁg s 'TtEm DA
0 ergarten.

|
' to be customized for each student, a task that has been very difficult in classrooms with thirty help three- to fi '
students. In addition, technology is allowing students to work at their own pace at any time of It was Cre—tod Ve—yeal'r-old children from low-income families be better
Online learning Edu-  the day. Although teachers may prepare and deliver online lessons and activities, their jobs have tional anec;l ed to prow{lde not only educational services but also emotiopzpare(-l to enter school. Mont ]
cation that occurs over changed dramatically from being the authority at the front of the room delivering knowledge to the i psychological support for students. Parents are encouraged .y SOCI.al’ health, nutri- An ed - L
the Internet with either  students or managing the recitation of students. The work of students is becoming more hands- program. When Head Start was reauthorized in 2007 raged (o be active volunteers in i UCatIon_al ZOJiam
early learning standards, and the qualificati , the curriculum was aligned with states’ originally designed for
qualifications for Head Start teachers were raised. Children three- to six-year olds

ledge in real-world situations that have meaning for them. Teach- generally attend
y attend Head Start programs for half a day, but some schools offer full-day programs that is well organized

synchronous instruction on, applying and testing know
in which the teacher can  ers serve as coaches to help students understand subjects while pushing them to higher levels To partici i
interact with studentsin  of learning. One example is the online Khan Academies, which offers lessons at no cost on the or bel ipate in Head Start, the income of a child’s family must b into subj
d the humanities. Each lesson is approximately ten minutes . although schools can allow 10 percent of their H R e . e bicgybased
| with incomes above the poverty level e S e e V\Plglr(lj( Rt
’ children interact with

real time or nonsynchro-  core subjects of math, science, an
nous instruction to which  in length, and the system tracks the lessons with which students have been engaged. Students
the classroom materials.

] T] Site Iv'olu I ESSORI SCHOOLS. Some |)aI'e|lt h 0se o O (8} 00 or no
] ] 0 own Iessons or tea ]] OWS g. c OnteSSOI'l model, thh as d y I p "lS““C“()“.
(:hels can aSSIgn ]'ESS Whlcll the leaC]lel 1S “le IaCllllaI()l ()I Ieallll][ I I[ VI \%Y W e\/el()ped b Ialge g ou
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j TEACHING IN

What has H
“Play is disappearing from kindergarten classroon.ls," reports Edward
Miller of the Alliance for Childhood. Early childhood educators,

researchers, and advocates decry the fact that the country’s emphasis

on academics and accountability has pushed play out of kindergarten

s | + Plav?
appened to Play

for the pendulum to swing the other way, or can educators a.nd pohttzy
makers reach a balance that includes both ends of the C(?n.tlnuum Io
develop a whole, healthy child with the appropriate cognitive knowl-

edge and skills?

cog

and obesity in young children.

-beli d artwork of th
jay—games, make-believe, an ng
E[)he background, if it exists at all. Because recesses have been eliminated

e ES?
| | classrooms. Perhaps the pendulum has swung. too far to .the s; . ed. \WHAT ARE MY CHALLENG
nitive development, to the demise of other skills that are identified in
| the 21st Century Learning Knowledge and Skills frémework: collabo;a—
‘ tion, critical thinking, creativity, and physical activity. Some advobc|a es
worry that the removal of play is contributing to mental health problems
4 The amount of time now available for free

1. Why does the elimination of play in early chik.ihood programs con‘;
cern some researchers and advocates for children? Do you agre
i 7 Why or why not?
2. VV\\’II;:’: :Z;nled toythe reduction of playtime in so many s‘chools? H;)w
have teachers lost control of their classrooms to outside forces? :
3. Who should be involved in the developrvent of a mo;e balance
approach to teaching preschoolers and kindergartners?

eir choice—has moved to

i
imited in time i some states are consideri
l or limited in time in a number of schools,

Source: Based on Jacobson, L. (20!

5
et
Hes,

High Scope model An
approach to early child-
hood education based on

=
-

Hexiey

AT,

el

4 the belief that children
"i» are active learners and
:;t"i on the child develop-
:.l% ment theories of Jean

Piaget.

Montessori classrooms are
organized to encourage
young children to interact
with their environment.

i i chool
legislation requiring recesses in pre- and elementary s

i i jon Week,
08, December 3). Children’s lack of playtime seen as troubling health, school issue. Education

s, Is it time

28(14), 1, 14-15.

|||e(||(ja|(|()(:l()| aria VI(HI‘eSS(HI ||l(:||l(|es|| “e()l ||()Ia| e-2arou n tluCtl()ll € p al y O hr -
M N (! gg plS ,SeCl[liltee

t()SlX-yea]'()IdS. llle teacllel WOI kS W“Il()lle llll(l atall”le()l WllllaSlllal p C d .BUI
g
C! l rou ()l ]lll yen h
1 \¢ eVer day ata WIOIlteSSOIl SChOOl 1S one uIllIl[eIlllpted th] ee‘] our WOIk pe] lOd dllI lIlg WlllCh
nto

C ldle]la]e al ()Wedt()e |) ore eir enviro: (¥ tw t out l)e equlled to atte]ld a]ly lndIVIdual or

-grou ctivite VI()]"ﬁSS()Il (:lassl()()lll 1S well orga ed nto lll) eCt—l)aSGd WOI‘k Cente]S
Small gl‘ p actl 1t1€es. The

i i have thirty to thirty-
i i als. A typical classroom may ‘
i teract with the classroom matenals. . i
. C(?l 1‘1“;1;{1111 ienrg in age from two and a half to six years with one teacher anlii tﬁ?: (;16 o
ﬁfo r tefll'k?e sar%le teacher remains with the same students as they move throt;i e allosing
?Slsmttane. Older children help teach the skills they have learned to the young R
al stage.

tlle teaClleI to ObSCI ve ar ld Tecor d tl 1C Sk lllS l[laSteI ed fOI the Cll lld S pOl thhO, WlllCll 18 tlle Or ll y
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i ion is the High
HIGH SCOPE MODEL. Another popular approach to early childhood education 1s the HI1g

SC[]p € lIl[)del tllat 18 based boﬂl on tlle Clllld de' EIOpllleIlt tlleorles Df ]ean I lagEt aIld on the bEth

explore;materials within structured subject-
based'éénters where items and shelves are
clearly'labeled with pictures aI.ld words so
childfén ean experience env1r9nmental
print and tategorize materials. High Scopz
classroo;ns have a fixed 'dally s.chedule anal
regular :‘classroom routines with the. ga(i1
of helping children who are economically
disadvantaged achieve greater st}qol suc-
cess and develop social respon§1b1hty. The
curriculum is designed to pr0V‘1d6 students
with language and literacy, logic and ma.th—
ematics, music and movement, and mfeatlve
learning activities to contrijbute to their cog-
nitive, physical, and affectlve_deve.:lopment.
The teacher creates a portfolio with exam-
ples of each child’s work and completes

Source: Ulrich Baumgarten/Contributor/Getty Images
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developmental checklists to show growth throughout the year. High Scope teachers make regular
home visits to help parents learn how to work with their children and to learn more about a stu-
dent’s home culture and language to ensure that they are reflected and respected in the classroom.

REGGIO EMELIA APPROACH. The Reggio Emelia approach to early childhood education was

created by a teacher, Loris Malaguzzi, after the end of World War II at the Diana School in the
city of Reggio Emelia in Northern Italy. It was designed to meet the social, emotional, and edu-
cational needs of children ranging in age from birth to six years old. Children are subdivided into
an infancy group for children up to three years old and a school group for three- to six-year-olds.
A group of up to twenty-four children grows together with the same two teachers, an assistant,
and the support of parent volunteers for a three-year cycle. Teachers collaborate with each other,
parents, children, and community members in meeting the individual needs of each student. The
curriculum is project based, allowing teachers to build on known areas of interest, such as dino-

saurs, shadows, and community or family-inspired events and interests. While working on their
projects, children are encouraged to collaborate with other children to explore information and

materials. A sense of community is developed in the school by having some common areas where
children from all age groups can mingle and interact. These common areas include a small-group
room, a kitchen for children to have snacks, a multiage-appropriate physical development/tumble
room, and other small play areas. The Reggio approach ensures that children, their families, their
teachers, and the entire community take an active role in the education of each child.

Typical early childhood classrooms in the United States incorporate one or more of these
approaches to instruction. A school district may have both the federally funded Head Start and
prekindergarten classrooms in schools that use the same packaged curriculum but also include
elements of the Montessori, High Scope, and Reggio Emelia approaches. Some school districts
offer specialized early childhood programs such as Montessori and language-immersion programs
in addition to the regular Head Start or prekindergarten classes.

Elementary schools often include the primary grades of PK-3 or K-3 plus the fourth, fifth, and/
or sixth grades. In some states and districts, they span grades K-8. State licensure or certification
for teachers generally is K-6 or K-8, but the upper limit could be grade 5 if a middle school exists
in the school community. If you are planning to teach in an elementary school, you should check
the grade-level span for licensure in the state in which you plan to teach to ensure that you take
the courses that will lead to the appropriate license.

Most elementary teachers work in self-contained classrooms with twenty to thirty or more
students who move to the next grade with a different teacher at the end of a school year. In some
schools, teachers team teach with specialists in mathematics, science, reading, language arts, and
social studies. Some schools have resource teachers who work with classroom teachers to accom-
modate students with special needs related to reading, mathematics, English, or a disability. Some
schools practice looping in which teachers remain with the same students for two to three grades.

Elementary schools are more impacted by state testing than other levels because students
in grades 3-8 are assessed annually. The elementary grades are also important in enforcing the
school values and establishing behaviors for academic learning. Teachers who ensure that their
students dre learning are crifical, eépecially in the early grades. Research finds that a student
who has a good teacher for three to four years in a row will have a much better chance than other

OOLS IN SOCIETY

Environmental

print The words, signs,
and symbols that chil-
dren see in their daily
lives on cereal hoxes,
television, and street
signs as well as at fast-
food restaurants and
other places they visit.

Resource teachers
Specialized teachers

students of being academically successful throughout his or her school career (Bransford, Darling- who work ln.a regular
Hammond, & LePage, 2005; Sanders & Rivers, 1996). The academic foundation established jn  €12ssroom W'th_ students
elementary schools influences a student’s future performance in school. A study by the Annie E. who have specllal needs
Casey Foundation (2010) found that students who were reading at grade level at the end of the related to reading, math-

third grade were more likely to finish high school.

i\ i-,":{-'!.' 1 aypg

Schools for early adolescents were first established as junior high schools in Columbus, Ohio, and
Berkeley, California, in 1909-1910 to beiter meet the needs of seventh, eighth, and ninth graders
as they transitioned from childhood to adolescence. However, the growth of these schools across
the United States was primarily due to the organizational needs of school districts, not the unique t

ematics, English, or a
disability.

Looping An educa-
tional practice in which
teachers remain with the
same students for two to

hree grades.
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needs of early adolescent students. The large influx of immigrant children and the increasing
number of students not passing to the next grade caused elementary schools to become over-
crowded. They were often attached to high schools to relieve the overcrowded elementary schools.
The number of junior high schools peaked at 7,800 in 1970 (Snyder & Dillow, 2015). They had
become miniature high schools that many believed were not effectively serving young adolescents.
Believing that significant physical, emotional, intellectual, and social changes occur between

the ages of ten and fifteen, proponents for middle schools called for a more developmentally
appropriate school organization. The ideal was to have teachers who were more affectionate
and sensitive to young people. General education was promoted over an emphasis on mastery of
subject matter. Middle schools began to replace junior high schools, but their growth was again
greatly influenced by the realities faced by school districts. As the baby boom generation of the
1950s overcrowded elementary schools, a wing was added to the high school for students in the

fifth or sixth to ninth grades.
The middle school generally has at least three but not more than five grades and includes at
least grades 6 and 7. As the number of junior high schools declined, the number of middle schools

grew to more than 13,000 (Snyder & Dillow, 2015). The most successful middle schools maintain

their roots for providing developmentally responsive programs and practices such as collabora-

tive and cooperative learning strategies. Middle schools generally have adopted interdisciplinary

team teaching and block scheduling (McEwin & Greene, 2011). However, not everyone agrees

that middle schools are necessary. In fact, some critics believe that they over emphasize adoles-
Some school districts

cent development to the detriment of developing academic competence.

are moving away from stand-alone middle schools and returning to K-8 schools (Meyer, 2011).

High Schools

After the first high school was established in Boston in 1821, the aumber of high schools grew
slowly until the end of that century. The number expanded during the Great Depression of the
1930s when children were pushed out of the workforce and into the high schools. By fall 2013,
nearly 16 million students were enrolled in grades 9—12 (Snyder & Dillow, 2015). Almost all
students begin high school today with 90 percent finishing high school or a general educational
development (GED) certificate by age twenty-nine (Snyder & Dillow, 2015). However, only
81 percent of high school students are completing high school within four years after they started
as freshmen with 32 percent of African American, 32 percent of American Indian/Alaska Native,
and 24 percent of Hispanic students dropping out of school compared to 15 percent of white
students (Kena et al., 2015). Only three in five students with disabilities earned a regular school
diploma in 2011 (Snyder & Dillow, 2015) As projections suggest that postsecondary education
will be necessary for an increasing number of jobs, the number of students who enter college is
also expected to increase over the next seven years. Currently, two in three public high school
graduates are entering college immediately after high school (Kena et al., 2015).

TRADITIONAL HIGH SCHOOLS. The curriculum of high schools may be similar at the basic
level, but only 58 percent of secondary schools offer at least one advanced placement (AP) course
(Agus, 2010), and a number of students, especially low-income students, do not have access 10
higher level English language arts, mathematics, and science céurses'that may better prepare them
for college work. v‘

Today’s high schools have been attacked as wastelands for young people. They are con-
demned for not integrating technology, critical thinking, aﬂh problem solving into the curricu-
Jum to prepare graduates for a changing workforce in which they will have to adapt to new
jobs throughout their careers. Too many graduates are not proficient in mathematics and reading
as shown in Figure 6.5. They are also not competitive on international tests with their peers

in Singapore, South Korea, Hong Kong, Japan, Northern Ireland, Belgium, Finland, and other
countries. However, students in more affluent schools score at levels on these test that are com-
petitive with the best students in the world. The problem is that students in schools with high
poverty rates are not achieving at the same high level (Berliner, Glass, & Associates, 2014).
As a result, governors, businesses, and organizations have established committees to reform

schools, especially high schools, with the goal of changing the school culture to improve student
achievement and increase graduation rates.

THE PLACE OF SCHOOLS IN SOCIETY

FIGURE 6.5 Twelfth-Grade Students at Proficient Level or Above by Race and Ethnicity
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SMALL HIGH i
ol SChO;SIt-IOO(r)OLH?(.)tAmong the proposeq high school reforms has been the creation of
of noressing modon p e stronger.relatlor'lshlps among students and teachers with the goals
o inercasi Stand_alonengelllgement and 1mproy1ng student achievement. These small schools are
e ) Bofhsct:h 0(<)ils and at other times, schools within larger high schools (Bloom &
Interm ha,ve beel; 3 1rted evelqpment of 'small high schools and research about small high
enools have been - nll)i[))((;de; b}li private funding S}lch as the Bill and Melinda Gates Foundatiogn
oseareh s found mixe esults about the effectiveness of this effort. One of the success stories.
ork City, where twenty-three large failing high schools were replaced by 216

small high schools. They were able t i
. . o reduce the risk of i i
and increase graduation rates (Bloom & Unterman 2(;) 12d)r0pplng outof sehool for ninth graders

HIGH SCH i i
e throughglg It.hll\lhl\ll ?IVATIONS. cher mnovative projects integrate technology and hands-on learn-
gh school curriculum. One example is the acclaimed High Tech High (HTH)

which in 2015 was operatin
g eleven charter school i i
four elementary schools) with diverse student vl (fve high schools, four middle schools, and

bodies. in San Diego, California, communities.
’ljhey integrate technical and academic educa-
tion in a hands-on approach to prepare students
for both high-tech and liberal arts fields with a
goal ofincreasing the number of low-income
students and students of color who study math
?nq engineering. Students also participate
in internships in local businesses and agen-
cies. How successtul are the High Tech High
schools? Over 95 percent of their graduates
have been admitted to postsecondary colleges—
66 percent of them four-year institutions. They
are among the highest achieving schools in
California, and 34 percent of their graduates
enter math or science fields (High Tech High
2015). HTH also offers credentialing programs’
and a Master of Education program for teachers.

Many education reform-
ers are calling for major
reforms in high schools
to better meet the needs
of today’s tech-savvy stu-
dents and prepare them
for jobs of the future.

Source: Monkey Business/Fotolia
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The lived experiences
of children in rural com-
munities are foreign to
most city and suburban
students.

ifornia, in 1996. Faculty at its 180 schools .
gi)ljzzflgzéed approach to engage st}ldents and faculty inre
2015). Students actively engage with techn
Tech was formerly a subsidiary of Kpowle
personalized learning, early college high sch

High Tech High, New Tec ' : i
?ﬁizfiemgnt of business leaders in the design and support of their schools

i which was founded in Napa,
0 s Ne;fl ;l;jzgtizitgh(irl{t’ates, China, and Australia use a
al-world problems (New Tech Network,
ology as a primary tool in the 1egrni.ng process. Ne;\t)v
dgeWorks, an Ohio-based organization that supports

i i monality
her school innovations. One com :
e 'm efforts is the

Another innovative appr

h Network, KnowledgeWorks, and similar refor

NDING 6.4 e
Sl e UNDERSTA ding of the concepts in this
v Complete Check Your Understanding 6.4 to gauge your understanding

section.

THE SENSE OF PLACE: SCHOOL LOCATIONS o
place have a great influence on our culture and hve;. he
here we live, understanding what is expected Ofl?s a? hc;td;
7 s
When we move from one area of the country to another, we may suffer some cultura
ers.

1$ true fOI st dellts and fa.mllles as “Iey
a.nd lla\/e to 1€aﬂl t]le Cll]tU]e 0( the new arca. Ihe same u
to aﬂother eSpGCIany li they lla\/e IIlO\/Cd to a new leglon ()f the C()untI y.

The people who share our space and
become comfortable with the place w

move from one district

Rural Communities
mural Cormimu

as across 72 percent of the nation’s land area,

Fifteen percent of the population lives in rural are ey o and suborban o o]

. i
inui ownward trend since 2010 (Kusmin, : n standards, fore
gom'llliluuiifz ?ong distances from one another, and children may travel long dista
amilies

T() tlle ]llIal famlly, h()We\/er, the dlStanCGS are not great, alld a feelll‘lg 01 Ilelg]lb()ﬂllless €X18ts.
S g 4

Ille SD:lal struc ture 18 1ESS S[Iatlfled than In more FOFLdDu geo Iaplllcal areas Zlnd € eI} one

ma’y appea.r to k"()VV cver y()lle else. Values telld to be S()]“ewhat consey vative as C()I“paled to

other areas.

i 4 percent
Although 33 percent of the nation’s schools are located in rural areas and another 14 p

ttend these schools (Snyder & Dillow,

in small towns, only 7 percent of public school studeﬁts a
2015). These schools have a larger percentage of W ite
other areas of the country. The overall pover.ty rate is S

han ones in citi
schools are generally smaller t ' .
students generally perform better on national achieve

:
|

and American Indian students than do
lightly higher than in other Fhstncts. Rural
es, and the student-to-teacher ratio is 1.ower. Rural
’ ment tests than their town and city peers but
less well than students in most suburban
schools (Snyder & Dillow, 2015). .
Despite the pivotal role of schpqls in
rural life, these schools face real dlfﬁ.cul—
tigs. Funding for rural schools,‘ espemally
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Teachers in rural areas sometimes feel isolated, especially if they are not from the area. As ethnic
diversity increases in these areas, teachers will be confronted with cultures and languages to which
they may have had little or no exposure.

Rural communities cherish their small schools—where students know each other, their
teachers, and most community members. Community members usually fight proposals for con-
solidating schools because of the long historical traditions associated with their particular schools.
In addition, they worry about consolidated schools being so far away that they cannot actively
participate in their children’s and grandchildren’s education. Some students end up riding a bus
for one or more hours daily to reach a consolidated school.

Suburban Communities

Approximately half of the U.S. population lives in the suburbs, which have become diverse as
families of color have moved into them from the city. The suburbs are becoming even more eco-
nomically, racially, ethnically, linguistically, and religiously diverse as new immigrants settle in
them (Wilson & Svajlenka, 2014). Some communities actively solicit and celebrate diversity. In
others, it is discouraged. Breaking past patterns of immigrants settling in their own enclaves in cit-
ies, some of today’s immigrants from Central America, South America, Asia, and the Middle East
are bypassing cities and moving directly into the suburbs or rural areas. After years of population
growth in the suburbs, population is declining as retirees and young singles choose urban living
over living in the exurbs—the country’s outer suburbs.

High-tech companies have found the suburbs ideal for their research and development
on software, electronics, and biotechnologies. Entrepreneurs and professionals are attracted to
suburban research parks, often moving into elite housing developments near their jobs. However,
poverty exists in the suburbs as well as in cities and rural areas. More than half of families in
poverty now live in the suburbs (Kneebone & Berube, 2013).

Families may move from cities to the suburbs to ensure that their children receive a bet-
ter education. Funding for schools has traditionally been higher in the suburbs than other areas.
Wealthy suburbs boast beautiful school buildings, sometimes on sprawling campuses, with the lat-
est in technology, qualified teachers, advanced placement courses, gifted and talented programs,
and numerous extracurricular activities. However, not all suburban schools are of this high quality.
Students who are English-language learners and who are from low-income families or who are
from backgrounds other than European are more likely to attend the older schools in the region.

Although the overall racial and ethnic diversity of suburban school districts has
increased, the diversity of individual schools is limited. The typical white suburban student
will attend a school with a majority of white students. In the schools that most African
American and Hispanic suburban students attend, students of color will be in the majority.
African American and Hispanic students are more likely to attend high-poverty schools than
other students—a pattern that applies across all school districts no matter where they are
located (Snyder & Dillow, 2015). Although the number of African American students attend-
ing suburban schools has increased, it remains disproportionately lower than other groups
(Frankenberg & Orfield, 2012).

Enrollments in suburban schools are, on the average, higher than schools in other areas. The
student-to-teacher ratio Is also slightly higher in suburban schools at 16.6 students per teacher
compared to 15.5 in rural schools and 16.3 in urban schools. Suburban students outperform their
rural and urban counterparts on achievement tests, and more suburban students than students

from other areas attend college (Snyder & Dillow, 2015). Safety is generally less of a concern for
students, parents, and teachers.

——

VIDEO NOTE 6.3

° Wiatch this video of students in two schools in Lexington County, South Carolina. In what ways
are the students in the small rural high school in Swansea experiencing education differently
than students in River Bluff?

https:/fwww.youtube.com/watch 2v=0wEkJrOv1 pk
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Cultural capital

The knowledge and ideas
required to maintain or
gain status and power in
society.

Urban Communities
Urban areas are usually rich in educational and entertainment resources such as libraries, muse-
ums, theaters, professional sports teams, colleges, and universities. People from different eco-
nomic and cultural backgrounds intermingle in many parts of a city. An expensive restaurant can
be on one block with a soup kitchen on the next block. Homeless people and families are more
visible in urban areas as affordable housing becomes scarcer and the number of public housing
units does not meet the needs of the population. Cities provide creative energy for many of their
inhabitants, but they are oppressive and dangerous for others. Many families live in safe environ-
ments with good schools, parks, and recreational facilities. Others live in economically depressed
environments that contribute to high incidences of asthma and other diseases. Some sections of
the city are scarred by gunshots and graffiti. Ambulances, police raids, and funerals for young
people in these parts of the city are common occurrences.

The largest one hundred public school districts represented less than 1 percent of all school
districts but were responsible for 22 percent of all public school students (Sable, Plotts, & Mitchell,
2010). Students in these largest districts are very diverse, as shown in Figure 6.6.

Schools across a city look different and serve their students differently. Upper middle-class
parents are more able to donate funds to assist their schools when teachers of art and music have
been cut from the district’s budget. When their children are not learning at the expected level,
they can hire tutors. Although many low-income parents are actively engaged in their children’s
education, the proportion of upper middle-class parents involved is higher. They talk with teach-
ers; they ensure that their children have the best teachers; they encourage their children to study

and participate in extracurricular activities; and they monitor their children’s performance. Low-
income parents lack the same cultural capital. Their income does not permit them to support
school activities in the same way.

A school may serve as a refuge for some urban students. However, some students have
less than desirable classrooms and attend schools that do not provide maximum conditions for
learning. Teachers in urban schools generally have less experience than suburban teachers and
are not as likely to have majored in the subjects they are teaching (Darling-Hammond, 2010).
When students are in overcrowded classrooms with teachers who do not know the content well
and who have trouble managing the class, students may become Jess engaged in their academic
work and drop out of school at higher rates than their peers in suburban and rural schools. Urban

FIGURE 6.6 Student Diversity in the Largest City School Districts
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Mr. Huang starts his Algebra | class even though only half of the
s.ttudent; hzve arrived. When Jamal walks in ten minutes late, he
stts at the back of the room and begi i ’
gins talking a ight"

hasketball game. o chout st s

“Jamal, where's your homework?” says Mr. Huang

"Am tgotit,” he says as he tums back to his friends.

. How do yo”u think you can pass this class without turning in
your homework?” Mr. Huang returns to the problem on the black-

lWh a et 1S equa“ol .: e aSkS t 1e\N S“ldel"s
Vi
boa'd 0 can SOI he

t A.‘rour.1d the room, students are tuned into their iPads or talking
o their neighbors, In the back of the room, they are arguing ahout
;Nhether LeBron James or Kobe Bryant is the best NBA player. Only
wo students hand in their homework, and most will be lucky to get
a D at the end of the grading period. ’
. Jamal .walks over to the wall to check his average. It is under
irty. On his way back to his desk, he tells a friend, “No way he’s
gone to fail me. He knows I'll come after hi '
er him. He' i
from graduating.” et tesmngme
. . ¥
Mr. Huang walks over to Jamal's desk to remind him that his

mother asked Mr. Huang to tutor him after school. "Why haven't you

Source: Based on Parker, L.0. 2007, November 11)
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students th) are economically disadvantaged
O-teacher ratio in city schools is higher than in

Make Me Learn

met me after school? There's no way you can pass this class without
some extra help. Let's start by putting away that iPod,”
- No way, man. You can't tell me what to do. When | feel like it
will meet you for tutoring. I don't have the feeling yet.” '
. Ant;ther student in the back of the room jumps up, saying
m tired of this. Anybody going wi ¥ ' l
g with me,” an
o tied d starts out of the
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WHAT IS YOUR PERSPECTIVE?

1. Very .Iittle learning appears to be happening in this classroom. |
Why IS. Mr. Huang having such a difficult time handling the stu-
dents in his classroom?

2. What strategies would you use to engage these eleventh g;ad- G

ers in Algebra I?

3. The National Governors Association, the Gates Foundation
and others are calling for a major reform of high schools. What |
changes need to occur in urban schools like this one to develop

-
i

an . .
academic environment that promotes learning? [
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Will Jonathan Graduate?” The Washington Post 130(341) pp. A1, A16-A18

gauge your understanding of the concepts in this
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SCHOOL-BA“ED OBSERVATIONS

SUMMARY

ithin the public schools, parents have a rowin )

PURPOSES OF SCHOOLS * Even within .ep p N 3 s ? 1. Select a charter school in your area to visit. During your d -

e Schools serve many purposes, including a student’s devel- number of options such as magnet, charte, an virtua observations, identify characteristics of the school culture Ciion Characteristics such as the ethnic and racial compo-
opment of knowledge and skills for academic proficiency, schools. ~ - . | students, teachers, and instruction that are similar to and' sition of the students, 'Fhe income level of families, the size
workforce involvement, citizenship, social development, o A few school districts allow qua.llflec.i families to receive a different from the neighborhood schools that you have f[)f the 5;”de”t_ population and teaching force, the student-
and cultural transmission. voucher to enroll their children in private schools at public attended or observed. Record your observations in your (:)—teac be fratios, the.g(.?neral school climate, and other

N SCHOOLS expense. journal or portfolio. 0 s':erva hIe characteristics. What appears to be working

THE ROLE OF CULTURE | . - well at the schools? Wh ;

] o GRADE CONFIGURATION IN SCHOOLS 2. Visit two schools located in different geographi - h ? at appears to be problematic at

e Culture determines the way we behave and think within munities (ie., rural, suburb graphic com the schools?
society « Schools have been divided into four levels based on the .e,, rural, suburban, or urban) and systematically

' . — ildhood education, elementary,
e The values, traditions, and beliefs of the dominant culture ﬁg;iiﬁn; d rfiarliyszmg:fto ESeft;?ennze ds of &
are reflected in the policies and institutions of society, , ' g
children and youth.

including schools.
o Families have their own unique cultural backgrounds based

PORTFOLIO DEVELOPMENT

THE SENSE OF PLACE: SCHOOL LOCATIONS

on their ethnicity, native language, and religion that may « The place in which we live affects our cultural identity and
differ from the dominant culture. life experiences.
« Schools have their own cultures with histories and tradi- « Poverty is greater in rural and urban areas but is growing 1. tT}? develop an understanding of school culture and its role in b. Review three of the U.S. Department of Education’
tions that affect the way students and teachers behave. i suburban areas 5 B e?ctal?]hshlment of effective schools, record the characteris- Blue Ribbon schools (;e.e thz USDTEn ObE' U)Cano;: S
. ics of schools by using one of th i . . website) or the
SCHOOL CHOICES « Schools in suburban areas—except those closest to the s vi);it i ng | e LOHI?WIng two approaches: effective schools identified by the Education Trust (see
. " ) i snandi + and students perform at . ool, record the condition of the the Educati i i
o Parents in many communities have the option to place ;l.tyhha\{e gr|eat§r ﬁ?]?en::lls:f ,fec;;; " d ’ school, the characteristics of documents on the walls of per ar‘[iclzﬂc())n Trt:IISt e, e e e
their children in public or private schools or to homeschool igher levels on achiev : the building, the type of instruction observed in class- P 2 cahO :Ig 3]0; about tre bschoo| cultures of
: . 3 appear to be servi i
them if they have the necessary resources. rooms, the reflection of students’ cultures in the school, students well, at least in terirr;s of im r;\ejirr\lnn?hﬂ']eIr
thedm|55|rc]>n o:: the school, and generally how students demic achievement proving their aca-
and teachers feel '
diversity o the sc ;gglu’t(;fhi lsihool. A}Eo r.ecord the 2. Some critics of charter schools worry that the establish-
available on the schooIF')s Svegsli::’:::dlzh . Utsujlly ment of charter schools will harm public schools. Write a
- » and flow stucents paper or blog post about the isad
i : . str
D IS CuU ) IO STA RT E R ) ars.pﬁr.for:mng on state-required standardized tests, of charter schools. Include in yojrng;gs é}g? dlsadVanItages
which is also avai i ' er/blog an analysis
Jour observatio r‘?s'lzlzls tj):tz:hsv\rlzltib:te. As you look at of the contributions charter schools could mgke to pu)lI)Iic
How might those regulations prevent a school from being . ’ papet, or newspa- schools and how you think their establi i
g per article, or blog post about how the school culture ing or harming puyblic schools teblishments support:

1. Since the release of A Nation at Risk in 1983, the school
curricula for early childhood education through high
school have become standards based, and the perfor- A
mance of students is assessed regularly. What is the rela-
\ tionship of standardized testing to the different roles of
| schools discussed in this chapter?
‘ 7. Students and families bring their cuftures into the class-
| room. Teachers also bring to school their cultures, which
may be different than that of their students. What prob-
lems can arise if teachers establish their own culture as 5.
the norm to be followed in the classroom? What cultural
norms should guide a classroom in which students are
culturally diverse?
3. Charter school advocates often indicate that state and
district regulations are obstacles to good schools that help
students learn. What regulations are they talking about?

tive as it could be?
as effective as t cou supports (or does not support) student learning.

States match the Iicen'sgs that teachers receive to a

specific subject or age.level;of students, which in turn
matches the school levels Hiscussed in this chapter.

Why are teachers not genenalLy granted a single

license to teach students across the-P—12 grades? What
teachers can receive a licens?‘that crosses all of the
grade levels? ;

The income status of studer)ts;' families in central cities
and rural areas are somewhat equal, but their schools are
different in size, diversity, anfl culture. What obstacles to a
good education may students face in these two different
settings? What are the positive elements of their school
locations that could contribute to a more effective educa-
tion for students in those two areas?

WEB SOLUTIONS

To learn more about the schools a i

nd culture of the innova- thes
. eab . e are the types i i i
tlvg schools in High Tech High and New Tech Network, visit to teach ppes ofschocl I which you would ke
their schools online. You will be able to tour schools, listen .
to students describe their experiences, and consider whether

Chfack out digital learning in schools at the website of the
Alliance for Excellent Education.




