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LEARNING OUTCOMES

After reading and studying this chapter, you should be able to:

1. Design ways for incorporating race and ethnicity in your classroom so that students
see their cultures in the curriculum and in your instruction. (INTASC 2: Learning
Differences and InTASC 7: Planning for Instruction)

2. Identify the interaction of socioeconomic status and schooling and strategies
for providing educational equity across economic groups. (INTASC 2: Learning
Differences and InTASC 7: Planning for Instruction)

3. Contrast different instructional strategies for assisting English-language learners in
learning English and the academic content that will help them achieve at proficient
levels and above. (INTASC 2: Learning Differences and InTASC 7: Planning for
Instruction)

4. Analyze differences based on sex and gender that influence how girls and boys
are treated and perform in schools. (INTASC 2: Learning Differences and InTASC 7:
Planning for Instruction)
5. Develop strategies for supporting lesbian, gay, bisexual, transgender, and queer ]
(LGBTQ) students and for preventing harassment and bullying of students in schools.
(INTASC 2: Learning Differences and InTASC 3: Learning Environments)
6. Articulate the need for providing appropriate accommodations in the classroom for
students with disabilities. (INTASC 2: Learning Differences and InTASC 7: Planning for
Instruction)

7. Create strategies for incorporating the diversity of religious beliefs in schools.
(INTASC 2: Learning Differences and InTASC 3: Learning Environments)

: Diego cervofFotolia 8. Develop strategies for creating a classroom that values the diversity of the student
source: Dieg - population and promotes high academic performance. (INTASC 2: Learning
Differences and InTASC 7: Planning for Instruction)
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The Kokomo-Center Schools student population includes 174 children Even with this polyglot of first languages, the Kokomo area is
whose first language was one other than English. The majority of  not seeing the same kind of growth in English-language learners that
its English-language learners, 111, speak Spanish, but others speak  other areas of the state are seeing, according to 2010 census data.

Mandarin, Arabic, Punjabi, Romanian, Persian, Tagalog, Russian, Urdu Across the state of Indiana, the number of ELL students qua-
and a host of others. drupled over the last decade to nearly 50,000. That's a fraction of the




Multicultural
education An edu-
cational construct that
values diversity, pro-
motes social justice, and
provides equality to all
students.

Race A social construct
for classifying people by

state's 1.1 million K-12 students, but itis a segment with high need,
with one ELL teacher to every 150 students.

In the Kokomo area, Southeastern School Corp. had the
largest percentage of English-language learners, at 4 percent. Tri-
Central Community Schools was second, at 3 percent. Taylor, West-
ern, Kokomo-Center, Maconaquah, and Tipton had 1 percent ELL
students, while Northwestern and Peru had less than 1 percent.
Eastern-Howard Schools reported no English-language learners in
2010 census data.

Kokomo-Center Schools’ public relations consultant, Dave
Barnes, said 174 children qualified for the ELL designation in the
2010 to 2011 school year.

Nearly half of those students, eighty-five, are not counted as ELL
students in the census data or by the Indiana Department of Educa-
tion, however, because they are fluent in English and don't receive
any spedial services with language.

Students must pass a fluency test two years consecutively to be
considered fluent, and 85 of the 174 English-language learners have
met that standard.

An additional sixty-two are in mainstream classrooms and
receive some special instruction in English. About twenty-seven
qualify for extensive language assistance.

Barnes said the number of English-language leamners has been
stable in the last five years, and the Kokomo-Center Schools have not
experienced the growth in that population that the state has had.

Barnes said teachers do have to be aware of students who are
in the reqular classrooms but may have some difficulties with aca-
demic English.

"You just have to be aware, and especially when you have a
written assignment, you may need to help them a little more with

their grammar.”

As an English teacher, he's provided a Spanish language copy
of a novel he was teaching to a student who was fluent in English,
but might miss the nuances because it wasn't his native language.

He had other students who carried a Mandarin/English transla-
tor, and when they would read a word they did not know, they could
enter it into the translator for a definition.

“They were very intelligent kids. They would see it in Mandarin
and say, ‘Oh yeah, | understand,” and they could use it in a sentence
in English once they understood.”

For Spanish-speaking students, the school often tries to pair
them up with an English-language native who also speaks Spanish,
he said, and community members who speak Mandarin have also
come in to help in translation, particularly for parent meetings.

Barnes said English-language learners must pass state assess-
ments like native speakers, but can have some accommodations.

He added, though, that the students’ parents can decline
any language assistance, and those students still have to pass the
assessments.

“The parents can decline any English language development,
and there's not a thing we can do,” he said.

QUESTIONS FOR REFLECTION

1. How different is the diversity in Kokomo, indiana, from where
you grew up? Why do you think those differences exist?

7. What are the challenges for teachers when immigrant students
in their schools have a number of different native languages?

3. How would you categorize the instructional strategies that Mr.
Barnes recommends to teachers for working with English-lan-
guage learners? 5

Source: Diversity Challenges Many Area Teachers from Kokomo Tribune by Danielle
Rush. Copyright © 2011 by Kokomo Tribune. Used by permission of Kokomo Tribune.
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ulticultural education holds educators morally and ethically responsible to help all
students learn regardless of their socioecon}omzlé status, ethnicity, race, language,
gender, religion, sexual orientation, or abi‘lity;;n multicultural education, teachers

and administrators view all aspects of education— s
tions, staffing patterns, discipline, and extracurricular vgcti{zi"tiqs—through a multicultural lens to
ensure that the needs of students from diverse groups are an intggral part of the education process.

In multicultural education, diverse groups and multiple pérspectives are integrated through-
out the curriculum and school activities. The history and gxperiences of groups are studied
throughout the school year. Multicultural education is not sim ly adding information about diverse
Jack History or Women’s History Month. Tt is much more than
f others in highlighted sections of textbooks that discuss, for
Americans during World War 11, the struggles of labor unions
in the coal mines of West Virginia, or an outstanding mathematician of color. In some schools,
multicultural education begins and ends with sampling ethnic foods and participating in ethnic
festivals. Although these activities contribute o a superficial understanding of differences, they
do not help students understand the multicultural world in which they live.

This chapter will explore the groups to which you and your students belong. Each section also
discusses how a student’s group memberships generally impact the student’s educational experiences.
At the end of the chapter, we will examine ways (o make your classrooms and schools multicultural.

groups into a lesson because itis B

physical traits or ancestry.

Gender The behavioral,
cultural, and psychologi-
cal traits typically associ-
ated with one sex.

174

being reminded of the experiences 0
example, the internment of Japanese

the curriculum, teacher and student interac-
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RACE AND ETHNICITY

Amerlcan Indian tribes and Alaska Natives are the only indigenous ethnic groups in th
United States. Therefore, more than 99 percent of the U.S. population, or their ancestgrs Iclamz
from somewh.ere else at some time during the past five hundred years. The families o,f ou
students may identify with a country of origin, although the geographical boundaries ma I}ia .
changed since their ancestors emigrated. A growing number of people have a mixed herit 2 with
ancestors from different parts of the world. Frisge, v

.Mapy peqple identify themselves by their panethnic membership such as African American
or Am@ American. However, race is a political reality in the United States. It has become int
grally 1n.terwoven into the nation’s policies, practices, and institutions including the educatio T
economic, and judicial systems. As a result, whites have advantages ’that are reflected in hi ILa :
achwvement on tests and higher incomes in adulthood. The issue of race encompasses . ellr
aild Illéttlonal giscussions of affirmative action, immigration, desegregation, and a clz)lor-bé)rféss(z::il
e . a .« . . ’ ;
id}émitycznznst ;;};nfslzzctil;g be linked, but they are not the same. Both influence our cultural

Ha.vn'lg more knowledge of the history and experiences of the diverse groups attending your
school.\yﬂl improve your understanding of your students and their families. It also sends a mg .
to families and communities that you care about them and their experienées. e
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Although race is no longer accepted as a scientific concept for classifying people, it and gend
are among the first physical characteristics we notice when we meet a person It’has becgo ne s
social construction for identifying differences. However, race does not explain ciifferences nong
people’s be.haviors, languages, socioeconomic standing, and academic achievements e
Our ideas about race are created from experiences in our own racial group an(i with oth
groups. They are also informed by reflections of racial differences in the media. Race has be .
politicized and institutionalized in the policies and actions of judges, teachers iegislators gzme
erpployers, and others who are in charge of institutions that affect people’s liV;:s Our ster;agt Cii
views of race usually bestow positive attributes and high status on our own . d iy
attributes or lower status on others. e nesative
.Physical characteristics such as skin color is a signifier of race but does not capture it
meaning. At one time, state laws declared a person’s official race as nonwhite if a small e};cent )
of his or he.r racial heritage was other than white. The official message was, and contigues t a‘:)ge
Fhat white is the ideal and that anything else, even small percentages of a r’ace other than c;lite’
is less than ideal. Biracial children are generally identified by an observer as a student ofW le’
even though one of their parents is white. This example is one of many ways in which race afoZc(;r
our (?Veryday lives and becomes an integral part of our identity. Whether we like it or not .
continues to be used to sort people in society. T
. .Persons of color usually identify themselves by their race or ethnic group and are usuall
identified as such by others. They are confronted with their race almost daily in encounters 'tﬁ
employers, salespeople, and colleagues or as they watch the news. Whites, on the other handWl
selc.lom.confronted with their race; in fact, many see themselves as racefess As a result rr; oy
whites are ungble to see how their race has privileged them in society. Wher'l you are un;lbl alzy
recognize racist policies and practices in the school or do not confront them, you ma loseeth0
trust and confidence of students of color. Being fearful to address race and r’acial dis yarit' in
your classroom and school will not serve your students well. P

E+thrnirtty
cilinnicity

The national origin of our family is the primary determinant of our ethnicity. We share a common
h1sto¥y, language, traditions, and experiences with other members of our ethnic group that hel
sustain and enhance that group’s culture within the United States. Identity with our etﬁnic roup
is strongest when we maintain a high degree of interpersonal associations with other membirs E;
our group and share common neighborhoods. °
Ethnic cohesiveness and solidarity are strengthened as members organize to support and
advance the group, fight discrimination, and influence political and economic decisions thlz:lt affect

Ethnic groups Groups
based on the national
origin (that is, a country
or area of the world) of
one’s family or ancestors
in which members share
a culture and sense of
common destiny.

Panethnic
membership Ethnic
membership based on
national origin from a
continent such as Africa,
Asia, or Europe.
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FIGURE 7.1 Panethnic and Racial Composition of the U.S. Population in 2015
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the group as a whole. In the 1960s, civil rights struggles called for change.:s in school};,llc;(iarlllegtgisg
ovirnment programs, and employment to support equahty.across ethnic g.roupi. bt faued
Ig;eriod African Americans, Hispanic Americans, Asian Americans, ailg;;\)mencilkrll r?l s
ogniti i i in the school curriculum. By the s, southe : :
for recognition of their ethnic roots in ' . e e in
joi i hnic studies programs we
roups had also joined this movement. Et . A "
E;llrlzrg)zzlgr%d urf)iversities and some high schools to study the history, contributions, and expert
s that had traditionally been excluded. . . _
e "T"{lfr{)]ug Census Bureau reports population data on the racial and thmc grogp§ s(lil.(z/\:rr;iin
Figure 7.1 b'ut'these broad panethnic classifications do not accurately dgscnbe tge ett n}l;; S 1T0da ;f
ofga cont.ir;ent or a country. For example, there are more than 500 Amerlcan' In 1ar11 r; no.ther : ?;
2.9 million citizens identify themselves as American Indian or Alask]j.Nzti:: ;)/Iiltg. Anothe rac.e
Jillion indi i i Alaska Native in combinal
million indicate they are Native American or . com . h another e
is, Vi i dian population identifies W .

, Vines, & Hoeffel, 2012). The American In " more
21;123;5566 tribal governments recognized by the federal g.overnment (U.S. 1Bure:rlll1 r(r)li; n:l '11*?16
Affairs, 2015). Others identify with a tribe that is not recogm.zed by the federa g?\fbes eac}; e
Navajo’ Cherokee, Mexican American Indian, Chippewa,zsoli);)x, and Choctaw tr1

’ ’ 1 is, Vi Hoeffel .

00,000 members in 2010 (Norris, Vines, & 2 o N .
o lMost panethnic classifications include numerous ethm.c groups with 1dent1tlles aﬁd lé)zilé%i
linked to specific countries. Asian Americans include recent immigrants and people whos

i i Philippines.
i i i Afehanistan, India, Korea, Japan, and thfe
tors emigrated from countries as diverse as ga1 e R R pines.

i ics i ico, Centr: |
Hispanics include people from Mexico, . . : ouet
AmI::rica Alihough Africans continue to immigrate to the United States, most. African f\mferzgrc;r]::surope
long historical roots in this country; many have ancestors not only from Africa but also

ilies ma
and American Indian tribes. European Americans range from western Europeans whose families may

hose fami-
have lived in the United States for several hundred years, to those from eastern Europe w

lies immigrated in large numbers during the first half of the twentieth century, tz rece?nt imﬁii?él;z
i i ies. The largestnumber of European Americans
from Russia and other former Soviet countries um| e s porcent, and
i Irish (10 percent), English (8 percent), ;
their ancestry as German (14 percent), ) iy oo Aumericans
i 2014b). Demographers project tha p
Polish (3 percent) (U.S. Census Bureau, ' h .
will comprise less than half of the U.S. population by 2044 (Q(?l?‘y & (?rtman, 2015)
(!
4
. . . oo
. How do you describe your ethnic and racial heritage’ . . . '
» What kn}:)W|edge do you have about the history and experiences of other major ethnic and racial

groups in the United States? | P
. What types of discrimination has you ethnic or racial group ) . i
* How ctgl?ld you become more knowledgeable of ethnic and racial groups different from your own?
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Immigration

ates is often referred to as a land of immigrants who left their original home-

he United St ! left . e
;l;me(:is bI:cause of economic hardship or political repression. However, this picture is only partially
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true. The groups that have suffered most from discrimination in the United State are those who
are indigenous or whose ancestors entered the country involuntarily. American Indians suffered
greatly as foreign intruders took over the land and almost annihilated the indigenous population.
Not until the year 2000 did the U.S. government admit to the near genocide of native peoples
when the head of the Bureau of Indian Affairs apologized for “the agency’s legacy of racism and
inhumanity that included massacres, forced relocations of tribes and attempts to wipe out Indian
languages and cultures” (From Bureau of Indian Affairs).

The ancestors of most African Americans were brought involuntarily to America by slave
traders as a commodity to be sold. They were not allowed to be citizens until 1868, and males
were not granted the right to vote until 1870. Although some Africans had voluntarily immigrated
before the Revolutionary War, the number of Africans who voluntarily immigrated was small until
the 1970s. African immigrants now make up 4 percent of the U.S. population with the largest
numbers coming from Nigeria, Ethiopia, Egypt, and Ghana with a higher level of education than
the rest of the foreign-born population (Gambino, Trevelyan, & Fitzwater, 2014).

Latinos have a long history in North and South America and the Caribbean islands as a result
of their ancestors being among the early European explorers. When the United States won the
Mexican-American War in 1848, Mexican citizens were inhabitants of the southwestern lands that
were annexed by the government. Today, more Mexicans immigrate legally to this country than any
other group. Other Hispanics who have crossed the border to obtain jobs and have better opportuni-
ties for economic stability have been unauthorized, not possessing the appropriate papers to be in
the United States. The number of unauthorized workers in the country has decreased since its high
in 2007 as the inflow from Mexico decreased and deportations increased (Krogstad & Passel, 2015).

Unauthorized workers and their families face possible deportation, loss of everything they
have gained in-this country, and separation from their families. You may know students whose
parents were arrested and deported while their children were in school. Children of unauthorized
immigrants may worry that this scenario will happen to their families, which could lead to inatten-
tion and stress that affects their concentration and academic performance. Around 7 percent of K-12
students have at least one unauthorized immigrant parent, but 71 percent of those students have been
born in the United States (Krogstad & Passel, 2015). Regardless of their immigration status, all
children must be provided an education. The U.S. Supreme Court in Plyer v. Doe (1982) declared
that a school district could not deny a public education to children whose parents were unauthorized.

Chinese, Japanese, and Filipinos first came to the United States in the nincteenth century
to provide labor needed on the West Coast for mining gold and building railroads. Early Asian
immigrants were often seen as a threat to the dominant population, leading to severe restrictions
on their immigration. The Chinese Exclusion Act of 1882 eliminated immigration from China
for decades. During World War II, immigration from Japan was stopped, and J apanese American
families were interned. Not until the Immigration Act of 1965 were Asian Americans allowed
again to immigrate in any significant numbers.

Chinese Americans are the largest Asian ethnic group in the United States today with
4.5 million, followed by Asian Indians and Filipinos with over 3.7 million each. Vietnamese,
Koreans, and Japanese each include over one million members. One in five Asian American
students is foreign born (Snyder & Dillow, 2015). The majority (64 percent) of Asian American
students speak their native language at home, with Vietnamese, Korean, and Chinese being the
most cofnmon languages ¢Aud et al., 2011).

Europeans from northern and western European countries comprised the major portion of
immigrants to the United States in the first three centuries after Columbus arrived in the Americas.
The make-up of the immigrant population began to change in the 1800s when 5.5 million Irish
came to the United States. Later in the century, Jews came from Russia and Eastern Europe (Takaki,
1993). With the growing need for labor at the beginning of the twentieth century, companies
recruited workers from southern and eastern Europe. More recently, the largest numbers of immi-
grants have come from the eastern European countries that were part of the former Soviet Union.

Schools are early recipients of new immigrants. Fewer than 4 percent of children under
18 years old in the United States are foreign born (U.S. Census Bureau, 2014a), but nearly one in
four students has at least one parent who is foreign born (U.S. Census Bureau, n.d.). Immigrants
today are settling beyond the traditional urban areas in California, Florida, Nevada, New Jersey,
New York, and Texas. States that have had limited ethnic diversity in the past are becoming home

Unauthorized Not
holding legal papers for
admission into countries
of which you are not a
citizen.
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CHAPTER 7

FIGURE 7.2 Race, Ethnicity, and Gender of Students and Teachers

Achievement gap The
differences in academic
achievement, especially
as measured on stan-
dardized tests, among
groups of students based
on their race, ethnicity,
socioeconomic status,
native languages, sex,
and exceptionalities.

High-poverty
schools Schools in
which 76 to 100 percent
of the students are eligi-
ble for free and reduced-
price lunch.
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that are similar to their own. In part because . : S
population, the school population is becoming more diverse at a faster rate than the population a

a whole. Figure 7.2 shows that white students are less than half of the nation’s student population

while the teaching force is predominantly white and female.
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Racial and Ethnic Disparities In Educatic

Students of color have a long history of inequitable treatment in society and Fhe educatlocrll sy’steznd
Although the academic achievement gap between students of color and wck:ntle su;%elrg)s Aelctr;:ajgh
i i i he carly 1990s (Barton & Coley, . 0
in the 1970s, it has not changed much since t ) ) Aone!
i demics for all students regardless of the s
today’s schools place a greater emphasis on aca B O e
ici i i tudents of color except for Asian Americ
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j i ics. The classes in which students of color sit g y
ers who have not majored in mathematics. n W e
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more students than other schools. They change sc ) et
l;izehave greater fear for their safety in schools. All of the,s% factors have an effect on cognitive
i i ey, 2009).
ment and academic achievement (Barton & Coley, 2008 = —
develo”lghe pattern of academic achievement for most studen?j; ?f color is similar E)ktkllatt Oi tlt(::\gd
i i ispanic student$ are dver fives times more likely to
income students. African American and Hispanic stu o e
i i i Kena et al., 2015). The percent of white fourth-g
high-poverty schools than their white peers ( . o Prearest
i i bove on National Assessment o1 Educa
students scoring at the proficient level or a . : rent O B O ente The
ing i han twice that of Hispanic and African America .
(NAEP) tests of reading is more t ‘ et
i i by the twelfth grade. Althoug
ows wider by the eighth grade and even wider by t .
tg(?clljaflrare performi}rllg at higher levels on NAEP’s mathematics test, the gap between whites and

students of color is increasing (Barton & Coley, 2009).
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4 Complete Check Your Understanding 7.1 to gauge your understan
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SOCIOECONOMIC STATUS

Most people want “the good life,” which in the United States includes a decent job, afford-
able housing, good health, a good education for their family members, and periodic vacations.
Socioeconomic status (SES) is one measure for identifying a family’s standard of living. A fam-
/ily’s SES also has a great impact on its members’ chances of attending college and attaining a job
that ensures material comfort throughout life. It is determined by one’s occupation, income, and
educational attainment. Wealth and power are other important factors that affect the way one is
able to live, but these data are difficult to measure. We may be able to guess a family’s socioeco-
nomic status if we know such things as where they live, their jobs, the type of car they drive, the
schools their children attend, and the types of vacations they take.

£ -l C4 .
20Clal htfrillf|\_<':lIfJ1I

Most societies are characterized by social stratification, in which individuals occupy different
levels of the social structure. Wealth, income, occupation, and education help define these social
positions. However, high or low rankings are not based solely on SES criteria. Race, age, gender,
religion, and disability can contribute to higher or lower rankings as well. Although members
of most ethnic groups can be found at all levels of the socioeconomic scale in the United States,
those from northern and western European backgrounds historically have been overly represented
at the highest levels.

Social mobility remains one of the core values of the U.S. culture. We are told that hard
work will lead to better jobs, higher income, and a better chance to participate in the good life.
We read stories of individuals who were born in poverty but through hard work became wealthy
as corporate presidents, successful writers, athletes, or entertainers. Although upward mobility
continues to occur, the chances of moving from poverty to riches, no matter how hard one works,
are low without interventions such as a college education and lots of good luck. Individuals who
are born into wealthy families are much more likely than others to attend high-quality schools,
finish college, find high-paying jobs, and be wealthy (Stiglitz, 2013). They are raised with high
expectations, have the economic resources to assist them in meeting these expectations, and usu-
ally end up meeting them.

Class Structure

Families are sometimes divided into distinct classes based on their economic level. Individuals
who do manual work for a living are sometimes described as “working class” or “blue-collar”
workers. When farm laborers and service workers are included in the working class, this group
represents 37 percent of the employed population (U.S. Census Bureau, 2015e). Most members
of this class have little control over their work. Some of the jobs are routine, mechanical, and
not mentally challenging. Work sometimes is sporadic and affected by an economy in which
employees face layofts, replacement by computerized equipment and other advances in technol-
ogy, part-time work, and unemployment as jobs move to locations with cheaper labor. Benefits
such as vacation time and health plans are often limited. The education required for working-class
jobs is usually less than that required for many middle-class positions except for skilled and crafts
workers who have had specialized training and may have served apprenticeships.

Most people who don’t perceive themselves as poor or rich identify themselves as middle
class. If we define middle-class families as those whose incomes fall in the third or fourth quintile
of income earners in the United States, which would be 40 percent of the population, salaries can
range from $52,698 to $129,006 (U.S. Census Bureau, 2014c). The middle class includes both
blue-collar and professional or managerial workers. Families in this class have very different
lifestyles at opposite ends of the income continuum. A $100,000 salary in a neighborhood where
most families earn more than $250,000 seems low; in another neighborhood, a family making
$100,000 would be considered well off.

The professionals, managers, and administrators in this group expect to move into the
more affluent upper middle class as they progress in their careers with the goal of becom-
ing one of the 15 percent of U.S. families earning more than $150,000 annually (U.S. Census
Bureau, 2015c¢). Professionals are men and women who have usually obtained professional or
advanced degrees. They include teachers, lawyers, physicians, college professors, scientists, and

Socioeconomic status
(SES) The economic
condition of individuals
based on their own or
their family’s income,
occupation, and educa-
tional attainment.

Social stratification
Levels of social class
ranking based on in-
come, education, occupa-
tion, wealth, and power
in society.

Disability Anongo-
ing physical, mental, or
emotional condition that
can make it difficult for
a person to perform ac-
tivities such as walking,
climbing stairs, dressing,
bathing, learning, or
remembering.
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psychologists. Excluding teachers, most of these familics earn far above the median income of
$66,632 (U.S. Census Bureau, 2014d). Successful executives and businesspeople are the managers
and administrators in this group. These workers usually have more autonomy Over their jobs and
working conditions than working- and lower-middle-class workers.

The upper class consists of wealthy and socially prominent families. The income and wealth
of members of this class are far higher than those of the other classes, and the gap is growing.
Protests such as Occupy Wall Streetin 2011 brought attention to the high salaries earned by the top
1 percent that included corporate chief executive officers and Wall Street executives. The incomes
of corporate chief executive officers have grown dramatically over the past thirty years. In 1983,
they earned 46 times as much as their employees; by 1993, they earned 195 times as much, and by
2013, the multiple had grown to 331 (AFL-CIO, 2014). These great differences contribute to lim-
ited interactions with members of other classes. Children in this class rarely attend public schools,
isolating them from peers of other social classes. The greatest assimilation of lifestyles and values
probably occurs among members of ethnically and culturally diverse groups in the upper class.

Poverty

The U.S. government established a poverty index in the 1960s that indicated the income that would
be used to determine poverty regardless of where the family lived with the exception of Hawaii
and Alaska. The 2015 federal guidelines set the threshold at an annual income of $24,350 for a
family of four (U.S. Department of Health & Human Services, 2015). The National Center for
Children in Poverty (2014) projects that families actually need 1.5 to 3 times the official poverty
level to meet the basic needs for housing, food, child care, and transportation. As a result, many
families are above the poverty level but still do not have an adequate income to purchase their
basic needs. Many members of these low-income families work in full- or part-time jobs that pay
such low wages they cannot pull their families out of poverty.

In 2014, 14.8 percent of the population and 12.7 percent of all families earned incomes
below the poverty-level threshold. The percent of blacks and Hispanics in poverty is double that
of whites, which is at 12.7 percent (U.S. Census Bureau, 2015f). The differences in poverty levels
among groups are due to disparate education, incomes, and unemployment, which are affected
by a history of discrimination against some groups. The median income of white non-Hispanic
families was $76,658 in 2014; African American and Hispanic families earned 57 percent and
59 percent of the income of white families, respectively (U.S. Census Bureau, 2014d). Although
this income disparity among groups decreases with two-income families with the same level of
education, it does not disappear. Women who worked full-time in 2014 continued to earn less than
men at 83 percent of men’s wages or salaries (U.S. Bureau of Labor Statistics, 2015).

Children and many persons of color suffer disproportionately from poverty. Over one in
five U.S. children was in poverty in 2013 (Jiang, Ekono, & Skinner, 2015). The percent of U.S.
children in poverty is almost double that of most other major industrialized nations with only
Chile, Turkey, Romania, Mexico, and Israel having a higher child-poverty rate (Organisation for
Economic Co-operation and Development, 2015). An'oiheifi 22 percent of the nation’s children
lived in low-income families above the federal poverty level. Thus, 44 percent of our children
lived in low-income families (Jiang, Ekono, & Skinner, 2(31,‘5)@ making most of them eligible for
free or reduced-price lunches in schools and special academic progr'ar'ns. As with adults, Hispanic,
American Indian, and African American children are fnore [iKely than other children to live in
poverty, as shown in Figure 7.3. 4

Socioeconomic Status and Academic Achievement

Students whose parents have not finished high school do not perform as well on standardized tests
as students whose parents have finished high school and coliege—factors that generally correlate
with higher incomes (National Center for Education Statistics, 2013). Low-income students also
do not perform as well on the National Assessment of Education Progress (NAEP) tests that are
given annually to samples of fourth, eighth, and twelfth graders, as shown in Figure 7.4.

Factors outside of school contribute to the performance of students in school (Noguera,
2011). Students of color and students from low-income families are more likely to be exposed
to environmental hazards such as lead and mercury. The chances of these students being hungry
and eating non-nutritious foods are greater than for their more affluent peers. School factors that
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g. In your teacher education program, you should learn
ments to your instraction when studepts are not
hen they enter your classroom and being able. to
ents will contribute to your being

learning the subjects that you are teachin .
how to assess student learning and make adjust:
getting it. Understanding what students know. \J o
draw on real-world experiences that are meaningful to your stu

successful with low-income students.

CHECK YOUR UNDERSTANDING 7.2
v Complete Check Your Understanding 7.2 to gauge your understan

section.

ding of the concepts in this
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of the population whose native language is not English are fluent in English, you may have in
your classroom new immigrant students who know little or no English and have very limited
school experiences in their home countries. Nine percent of public school students were English
language learners (ELLs) in the 20122013 school year. Over 10 percent of the student popula-
tion are ELLs in California, Nevada, Colorado, New Mexico, Texas, Alaska, and the District of
Columbia with one in four of California students being an ELL (Kena et al., 2015).

As immigrants assimilate into the U.S. culture, their native language is often replaced by
English within a few generations. The native language is more likely to be retained when schools
and the community value bilingualism. As commerce and trade have become more global, pro-
fessionals and administrators have realized the advantages of knowing a competitor’s culture
and language. They are encouraging their children to learn a second language at the same time
that many of our educational policies are discouraging native speakers from maintaining their
native language while learning English. The movement in some states for English-only usage in

schools, in daily commerce, on street signs, and on official government documents highlights the
dominance of English desired by some citizens.

VIDEO NOTE 7.1

° Hear how teachers felt as English language learners as they grew up, and watch how they
now work with ELLs in their classrooms. What role does culture play in the education of ELLs?

(https://www.youtube.com/watch?v=5HU80AxmP-U)

In addition to English as a second language (ESL), your classroom may include a student
with a hearing disability. Hearing disabilities affect 0.2 percent of the school population (Snyder
& Dillow, 2015). The language used by many of these students is American Sign Language (ASL)
with its own complex grammar and well-regulated syntax. As with oral languages, children learn
ASL very early by imitating others who use the language. To communicate with people without
hearing disabilities, many individuals with hearing disabilities also use signed English in which
the oral or written word is translated into a sign. ASL is a critical element in the identity of people
with hearing disabilities. The language can be more important to their identity than their member-
ship in a particular ethnic, socioeconomic, or religious group.

Dialect Diversity

The majority of the population uses Standard English for official and formal communications.
However, numerous regional, local, ethnic, and class dialects are identifiable across the country.
Each has its own set of grammatical rules that are known to its users. Although each dialect serves
its users well, Standard English is usually viewed as more credible in schools and the work world.
Although teachers may be bidialectal, they are expected to use Standard English as the example
that should be emulated by students.

Many Americans are bidialectal or multidialectal in that they speak Standard English at
work but speak their native or local dialect at home or when they are socializing with friends.
Social factors have an influence on which dialect is appropriate in a specific situation. At one time,
students were not allowed to use a dialect other than Standard English in the classroom. Some
schools have proposed using the dialect of the community as a teaching tool, but such proposals
usually have limited public support. Today, students are generally allowed to speak their dialects

in schools but are encouraged to learn Standard English to provide them an advantage when they
later seek employment.

aucation ror Language Diversity

The growing number of ELLs in U.S. schools calls for educators to understand language learning
and how to help students learn English while they are learning mathematics, science, and other
subjects. Differences between the languages used at home and at school can lead to dissonance
among students, their families, and school officials. Many students who enter school with limited
English skills are not only trying to learn a second language but also adjusting to a new culture.

English-language
learners (ELLs)
Students whose first lan-
guage is not English and
who are learning English
at the same time they
are learning the content
specified in the curricu-
lum standards.

English as a second
language (ESL) An
educational program
for teaching English to
speakers of other lan-
guages without the use
of the native language
for instruction.
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Bilingual education
An educational program
that uses English and
the native language of
students in classroom
instruction.

Structured English
immersion A program
in which ELLs are taught
English language skills to
help them transition to a
mainstream classroom in
which English is the lan-
guage of instruction.

Sheltered English
instruction Programs
that use English to make
academic content under-
standable to ELLs.

Specially designed
academic instruction
in English Programs
for ELLs with intermedi-
ate English fluency and
fluency in their native
language that uses re-
sources in the students’
native language.

Content-based ESL
Programs that use in-
structional materials and
strategies from academic
content areas to help ELLs
learn both English and
the academic content.

Pull-out programs
Programs in which ELLs
are removed from their
regular classroom to
learn English.

Transitional bilingual
education Programs in
which academic subjects
are taught in students’
native languages as stu-
dents learn English.

Developmental
bilingual education
Programs in which both
English and students’
native languages have
equal status in the
classroom and are used
for instruction.

Members of Congress, state legislators, and school board members debate strategies for
teaching English-language learners. The debate centers on whether to use students’ native lan-
guages in instruction. One instructional program is bilingual education, which uses both English
and the native language. Another program immerses English-language learners in English-only
classrooms. Other programs bridge the two. Many school districts and some states require bilin-
gual education if a specific number of students who speak the same native language are enrolled
in a school. This approach requires teachers or teacher assistants who are fluent in both English
and the native language.

The Every Student Succeeds Act, which replaced No Child Left Behind in 2015, calls for
ELLs to become English proficient, develop high Jevels of academic achievement in English, and
meet standards as measured by state standardized tests. Some states have initiatives that limit
the number of years that language assistance can be provided to ELLs. The problem with this
approach is that research shows that one year of English instruction is generally not enough time
to develop proficiency for academic success in classes taught only in English. The amount of time
required for English proficiency depends on multiple factors such as age, prior schooling experi-
ences, parents’ education level, instruction provided, exposure to English, and teacher quality. For
most ELLs, the development of language skills and academic achievement requires four to seven
years (Civil Rights Project, 2002; Thomas & Collier, 2001; and Hakuta, Butler, & Witt, 2000). The
result is that these students may fall further behind their classmates in conceptual understanding
of the subjects being taught while they learn English.

ENGLISH-ONLY PROGRAMS. All states have programs for ELLs, but eight states (Alabama,
Arkansas, Hawaii, Kentucky, Missouri, New Hampshire, Vermont, and West Virginia) allow lan-
guage educational programs to be offered in English only. The English-only programs supported
by the U.S. Department of Education under Title TII include (1) structured English immersion,
(2) sheltered English instruction, (3) specially designed academic instruction in English,
(4) content-based ESL, and (5) pull-out ESL (U.S. Department of Education, 2015).

Structured English immersion (SEI) programs teach English language skills to help ELLs
transition into English-only classrooms with native English speakers. Instruction in SEI programs
allows limited use of students’ native languages. In pull-out ESL programs, ELLs are removed
from their regular classrooms to learn English. Teachers in these pull-out ESL programs may alse
help students with the academic areas in which they are struggling to keep up with their English-
speaking peers.

Sheltered English instruction programs focus on teaching academic content in English in
ways that make it understandable to ELLs. Teachers use physical activities and visual aids to teach
academic concepts and vocabulary. Content-based ESL is a program that uses instructional materi-
als, learning objectives, and classroom strategies from academic content areas to help ELLs learn
English and the academic content. The language of instruction for these programs is English (U.S.
Department of Education, 2015). Another language program that focuses on helping ELLs learn
the academic content while they are learning English is spg:ciaﬁy designed academic instruction
in English (SDAIE). Students in SDAIE programs should poé‘,;ess intermediate English fluency
and be fluent in their native language. These programs use,Gooperative and thematic learning,
relate concepts to students’ experiences and prior knowledge, ‘é}nc_buraggt reading of fiction related
to the academic content, promote multicultural development'éufdf éthareness, and use resources in
students’ native languages (Genzuk, 2011). ’ '

PROGRAMS USING ENGLISH AND NATIVE LANGUAGES?". Language instruction programs
that use students’ native languages and English are used in fdrtﬂl—one states that allow schools to
offer programs in both English-only and English and students’ native language. These programs
include dual language; transitional bilingual, two-way immersion; heritage language; and devel-
opmental bilingual programs (U.S. Department of Education, 2015). In these programs, students
develop proficiency in both the home language and English, are usually available at the elementary
Jevel, and include both English speakers and speakers of the second language.

In transitional bilingual education, academic subjects are taught in the native language
as students learn English. Gradually, more and more of the instruction is conducted in Eng-
lish. Developmental bilingual education, by contrast, supports bilingualism and literacy in
both English and the native language. Both languages have equal status, and both are used for
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instructional purposes. The goal
of heritage language programs,
which are sometimes called indig-
enous language programs, is literacy
in English and the home language,
especially for endangered languages.
In all of these programs, teachers
shou]\d be fluent in both English and
the second language.

Another type of immersion
program uses a second language for
instruction and helps students under- h
stand and appreciate a second culture il
while maintaining their own native
culture and language. Dual language
programs are designed for students
to develop language proficiency in
English and a second language such
as Spanish, French, Chinese, Japa-
nese, or Farsi. Two-way immersion
ﬁ;’}(l)gsri?ks are advelllrsmn of dual programs in which half of the students in the class are native Eng-
: peakers an the F)ther half are native speakers of the second language. Issues around students
becoming cgmpetent in two languages are debated in the “Differing Perspectives” feature. Two-w.
immersion is used to develop bilingualism in all students as language training is integ'rated wiil)i

academic instruction. Classes usually h i
et latene, y have an equal number of English speakers and speakers of

N
dei\;}l(;%l;:fcREzglngkﬁ;\ﬂS.t ljewcomer programs are designed to help immigrant students

skalls, study core content areas, learn the common culture, and d

' sh sk . R s evelo

1s;zngthenbthelrfnatlve literacy skills (Short & Boyson, 2012). These programs are designedpfgi
large numbers of new immigrants who have limited or no experi i i
arge nur new i ‘ perience with English and often hav
ilrmted hteracy sk'ﬂls in their native language. They are sometimes found within a school, but somz
arge school districts have one or more schools specifically for new immigrants ’

Zn\:falzzlgzllr\llleorls.VEME:\lTilAsi (;1 bschool decides the appropriate approach for teaching English-
, parents should be involved in the discussions and decisions. To
. . . ether, educats
:Efl par;rlnszﬂ}ihﬁvle to decide whether they want to promote bilingualism among alflg students o(;?n(l)lr;
ong the English-language learners. Is the goal for Engli

: : glish-language learners to becom
in both English and their native lan i i i on o
: guage or to move into English-only instructio

! ‘e language 1l S SOoN as pos-
sible? Each approach has learning implications for students and cost implications for school Systh))Ii’)lSS

/ CHECK YOUR UNDERSTANDING 7.3

SC:cr:plete Check Your Understanding 7.3 to gauge your understanding of the concepts in this
section. ;

GENDER

Wec:1 are cult.urally.different because of our biological sex and our gender, which are our feminine
zrrlouli)larsrchl;lgcle (;ir:f::’ even when w.e are meglbers of the same socioeconomic, ethnic, and religious
SOCial.gatherin e ::Eeilsif?cre not just phy.smal appearance. We segregate ourselves by gender at
o gathert agC t, seek ﬂerf?nt types of jobs, agd are expected to take on different family roles.
Joute women v ently in a.number qf settings and situations. We treat boys and girls and
youne ; young men differently in our classrooms. What is the cause of these differ-

? Some of them may be the result of biology, but others are based on the expectations of our

y- s p h
CultuIe aIld societ IIl thlS section, we Wlll €X 1()]6 these dl”ele]lces a]ld Slm_llalltles a]ld thelI
llllpaCt on Stlldent be] 1aV10T1 and leal‘nlng.

Bilingual education uses
both the native languages
of students and English

in classrooms to ensure
that students learn the
academic concepts being
taught.

Heritage language
programs Programs
that promote the devel-
opment of the native
language of students’
families as well as Eng-
lish. These programs are
designed for indigenous
student populations.

Dual language
programs Programs

in which instruction is
delivered in both English
and the second language
that students are learn-
ing with the goal of
helping students develop
high levels of language
proficiency and literacy
in both languages.

Two-way immersion
programs A version of
a dual language program
in which the class in-
cludes a balanced num-
ber of English speakers
and native speakers of
the second language.

==~ Source: Hero Images/Getty Images
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CHAPTER 7

=" DIFFERING PERSPECTIVES |

SHOULD ALL STUDENTS BE BILINGUAL?

youth newsletter, and produce pamphlets in graphic arts class for
the Buddhist temple.

Here in California, with the nation’s largest enrollment of
newcomers, the challenge is to prepare all students for world-class
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Pecause English communication is key to success in academics and
in adult life. That also applies to the rest of the country.
We cannot afford another diversion added to the overflowing

Many immigrant students enter school using a language other t
the maintenance of their own native lan

han English. The role of schools in teaching them English and encouraging
guage has long been debated. How important is bilingualism? Should schools promote learning of

a second language by all students? This debate illustrates two teachers’ perspectives on these issues.

YES
Douglas Ward is a bilingual learning disabilities resource teacher

at William Nashold Elementary school in Rockford, lllinois. He is in
his third year of teaching and is certified in bilingual special educa-
tion and several other fields.

Yes, all students should be bilingual. Unfortunately, in the
United States very few students become truly proficient in a foreign
language. That is one reason for the shortage of foreign language
and bilingual teachers.

Before the world wars, many immigrants in the United States
used their native languages daily while they learned English. But
the world wars and isolationist policies created a climate in which
it was unpopular to speak anything but English. In some cities, fines
were imposed on anyone caught speaking a foreign language in
public business.

Many descendants of immigrants never learned their par-
ents’ or grandparents’ native languages—in my case, Polish and
German—because of these attitudes. My grandparents and par-
ents, pressured by society, did not understand the importance of
passing on their languages to me.

Learning a foreign language involves more than learning how
to read, write, and speak. More important, it teaches students about
a culture. Lack of understanding of cultural differences causes intol-
erance and war.

The people of the United States and the world need to be, not
just tolerant, but accepting of other cultures. We need to embrace
and celebrate our many cultures. Studying a foreign language and
becoming bilingual opens one’s mind to new thinking and creates
new opportunities to communicate with other people.

Language can be thekeytoa lasting peace between enemies.
Learning another language is the best way to make friends.

Students in many other countries learn at Jeast one foreign
language in their public schools. In the United States, few schools
even offer a foreign language in elementary school.

As global businesses and trade expand, the need to know
a second language is growing tremendously. Many businesses

in other countries want to do business with us. Their salespeople
speak English and know our customs. We need people who know
other languages and cultures so that our exports will increase and
our economy will become stronget.

Learning another language may also spill over into other
areas. Research shows that bilingualism leads to cognitive advan-
tages that may raise scores on some intelligence tests.

Studies also show a correlation between knowing two lan-
guages and linguistic abilities that may facilitate early reading
acquisition. That, in turn, could boost academic achievement.

NO
Suzanne Emery retired last year after thirty-five years of teaching
English and journalism, the last twenty-five at San Diego's Mira
Mesa High School. She reviews guestions for California’s high
school exit exam and edits the San Diego Education Association
newsletter.

American education cannot be all things for all people.

We've agreed generally on the need to improve achievement
in the basic curriculum. Bilingualism should not be added to the
mix. Nor should it join all the other mandates that politically cor-
rect states and school districts impose: cultural holidays, parenting
classes, good health activities, well-rounded social growth, ade-
quate physical activities, proper nutrition, and suicide prevention.

A second language s always a luxury. It is needed only for the
college bound and then only in certain majors.

We're told that European countries require two languages. _

But many European countries are very small, so bilingualism is a
survival skill. And few other countries try to educate 100 percent
of their children, as we do. In Europe, education is at the top of
parents’ priorities. Need we talk about the distractions here?

And what is the second language of bilingual children around
the world? It is English. We need to educate our own kids for suc-
cess in that universal language. Our schools can barely gather
materials and teachers for the standard curriculum, let alone for
another language. g

If schools required a second language, what would it be?
Spanish, Japanese, ot French? Mow should we decide? What about
all our students who speak Hmong, Farsi, or Tagalog? Would we
mandate a third |anguége for tlfnem?

Comfort in two languages is valuable in many venues and
often desired for reasons of tradition. But families that want
another language can do what they've always done: Saturday
school, magnet schools, andstemple classes.

If a district is so insular that it lacks the diverse quilt of con-
temporary America, its sterility and guilt should nat be visited on
the rest of the country.

So many American schools are like mine in San Diego where
students regularly exchange videos with relatives in Vietnam, make
the annual family pilgrimage to Mexico, edit the Islamic Center’s

- N ] b plate of public e i
competition, culminating with a high school exit exam in English P ik

WHAT IS YOUR PERSPECTIVE ON THIS ISSUE?

Source: Should Teachers Ex ir Vi i ics i 7 2 | 2 ( 2005 National Education Associatior
press heir Views on Controversial OpICS | Class from NEA oday, Volume: 24, Issue: 0 p: 40 Opyflg © 2005 by

Used by permission of National Education Association.
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dene een er):c;f:)cr:el:il;(zzloi Iis s?bmetlmes stere.otypically reinforced in classrooms. Girls and youn,
o o b y gn 0ys to be qule.t, follow the rules, and help the teacher. Boys ang
bolosically detemneﬁ)\;f zler and less attentive. Researchers who claim that sex differences are
Clovstnd 2011 Howe\l,rér ttI:;tC ﬁ:;zs;?;)ms gr; girl friendly, ignoring the ways that boys learn
in app;cl)lpriate ways to suppc;rt learning fo}; :lintv(\)/f)cze?(resc untermet hese sicreouypieal behaviors
— B ;;aﬁliénifo?gile_se'x classes and schools has increased significantly since 1992 when
o5 Department of :ilcEtlon allowc'ad pul?hc funds to be used to support single-sex education
oy e i u.riht at academic achievement has improved for both girls and boys wheI;
fhey e in roon witl students of the same sex. These schools may focus on developing th

, academic achievement, and leadership skills of young women or men by uls)ing th:
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Equity The state of
fairness and justice
across individuals and
groups; it does not
require the same educa-
tional strategies across
groups but does expect
equal results.

Equal educational
opportunity Access to
a quality education for
all students regardless
| of their gender, cultural

: background, or family
| circumstances.

FIGURE 7.6 Median Income of Males and Females Working Full-Time Year-Round
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Race, Hispanic Origin, and Sex. Published by U $ Census Bureau, © 2015.

experiences related to their gender. Schools in some urban areas have
American young men to validate their culture and develop their self-
esteem, academic achievement, and leadership capacities in order to confront the hostile environ-
ments they sometimes face in society. Although parents and educators may be encouraged by the
classroom environment and performance of some students in single-sex classrooms, the research
has not yet shown that they improve academic performance (Pahlke, Hyde, & Allison, 2014).
Schools can play an important role in helping young women and men realize their potential.
If gender equity existed, females and males would be expected to participate at nearly the same
rates in academic courses. Let’s look at some of today’s realities. Girls are more likely than boys
to participate in advanced placement (AP) and international baccalaureate (IB) courses (Snyder
& Dillow, 2015). They are enrolling in higher-level mathematics courses at about the same rate as
boys. Boys continue to enroll in high school physics courses at higher rates than girls (39 percent
versus 33 percent), and only two in five of the college graduates in physical sciences are female.
Females earn 18 percent of the bachelor’s degrees in engineering and engineering technologies
and 18 percent of the bachelor’s degrees in computer and information sciences. On the other hand,
girls are likely to complete more years of foreign language than boys. Girls take high school biol-
ogy courses at a slightly higher rate than boys, females earn more than half of the college degrees
in biological and biomedical sciences and are 78 percent of new veterinarians (Snyder & Dillow,
2015). To promote gender equity, females should be encouraged to become involved in mathemat-
ics, science, and computer science. Males should be encouraged to participate in areas in which

learning styles and cultural
been designed for African

»

they are underrepresented: the fine arts, foreign languages,, adyanced English, and the humanities.
does not mean that all stydents are always treated the same.

A gender-equitable education
Different instructional strategies may be needed for the two, groups to ensure participation and

learning. Understanding cultural differences among females andvmales is important in developing
appropriate teaching strategies. Not all girls and young womerni ﬁél:spond to instruction in the same
way. Their other group memberships intersect with their'gendefr in determining their interactions

with teachers and effective instructional strategies. Multicultural teaching affirms students’ gender

and experiences in ways that promote Jearning for both malgsand females.

Teachers in gender-sensitive classrooms monitor interactions among girls and boys as well
th the two genders. They intervene when necessary to equalize oppor-
as“girls in language arts or if girls are
develop approaches that will improve

as their own interactions wi
tunities between them. If boys are not performing as well
not performing as well in mathematics, the challenge is to

all students’ performance.

Title IX
Title IX of the 1972 Higher Education Amendments is the major legislation that addresses the civil

rights of girls and women in the education system. It requires federally funded colleges and schools to

provide equal educational opportunity to girls and women. Title IX has been credited for increasing

DIVERSITY IN SOCIETY AND SCHOOLS

the number of girls and young women participating in college pre-
pargtqry courses, completing professional degrees in college, and
participating in sports. In the year that Title IX passed, only 7 pe’rcent
.Of law degrees were earned by females as compare:i to 47 percent
in 2012. Eight percent of the medical degrees and 13 percen?of the
doctprates were awarded to females in 1970, but by 2012, women
received 48 percent of all medical degrees and 51 percent o% alld
torates (Snyder & Dillow, 2015). OC-
' l.)arthpation in sports is associated with higher levels of fam-
ily satisfaction. However, many families report that their daugh-
ters do not have the same opportunities to participate in organizged
sports at school as their sons (Sabo & Veliz, 2008). Although Titl
.IX has led to a dramatic increase in the number of females ifvolveg
in sports, Providing them equal opportunities has been the most
controversial part of Title IX. It requires the percentage of mal
and female athletes to be substantially proportionate to the percen:
age of males and females in the student population. In addition
Fhe school must have a history and continuing practice of expand—’
Ing opportunities for the underrepresented gender to participate in
sPorts. Even if a school is not meeting the proportionate expecta-
tion, th-e'school must be fully and effectively meeting the intlc)erest
and abilities of the underrepresented gender (Staurowsky, Ho s?
head-Makar, Kane, Wughalter, Yiamouyiannis, & Lerner. 500723g
. The number of girls and women participating in siaorts h;lS
1ncreased. dramatically since Title IX was passed. Fewer than
300,000 girls participated in high school sports in 1972 compared to
;n(zire thfiﬂ 33 millior} high school girls now participating (National
! ;:0 :tgalt:;)snizi rSet;lte ({{;rgh School A.ssomations, 2014). The number of women participating in college
T Sislii lar(;m 3QiOOO in 197.2 to nearly 200,000 (Wolverton, 2012). Although access %0
o0 orts i for girls @d bqys in many communities, a gap exists in low-income and urban
ere fewer girls participate in athletics and physical education (Staurowsky et al., 2007)
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SEXUAL ORIENTATION

Although i

o Chogse ntlzg gfglg(;?e:n;géztandmg among the rese.arch community is that sexual orientation is
horco ot oyl These, ) s;)me C}lltural and religious groups believe that homosexuality is a
S aligas g O.f e rgfiogps place lpgh value on heterosexuality and denigrate or outlaw homo-
ot oo e ei .g(:.lo:us' do?tnne or community mores. Heterosexuality has long been the
rena diffe);:at identity Is measured, and, to many people, the only acceptable sexual
Choneaion. _ese diffc un. perspectives .about sexual orientation are reflected in state and national
RS ——— hOIdglon; and marriage among gays and lesbians. They are also reflected in
ol tamseees oo ok 1ngL él]r;ds or attending proms with a same sex partner. Lesbian, gay, bisex-
e ansgend. ;and q er ( TQ) studgnts are harassed in their schools and communities. How

you handle issues related to sexual orientation when they arise in your classroom or school?

Sexual Identity

Unle

i Ostsh ;ieg;irsh ;r;:)udentsl are LGBTQ, they may have limited knowledge about sexual identi-

. and ChﬂdsexuflF . They knoW they are expected to date a person of the opposite sex

o de‘;astatin o r;ln. o do f)therwme wogld disappoint their families. To be LGBTQ coul(i

e ey fi amily who thml;s ss:xual orientation is a choice made by their child or that an
on other than heterosexuality is wrong. A number of groups—such as the Gay, Lesbialz

Title IX prevents discrimi-

nation in education pro-
grams based on gender.

Schools must make provi-
sions for girls and young

women to participate in

intramural, club, and inter-

scholastic sports.

LGBTQ Acronym that
refers to lesbian, gay,
bisexual, transgender,
_and queer individuals or
issues.

Source: Amy Myers/Fotolia
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Inclusion The inte-
gration of all students,
regardless of their back-
ground or abilities, in all
aspects of the educa-
tional process.

and Straight Education Network (GLSEN) and Parents, Families, and Friends of Lesbians and
Gays (PFLAG)—belp families and teachers be supportive of LGBTQ family members and friends.
However, many LGBTQ students do not have supportive families or friends and sometimes are
either thrown out of their homes or harassed to a level that leads them to choose to leave home.
As a result, they comprise the largest number of homeless youth on the nation’s streets.

Based on the study of the sexual behavior of the adult population by Alfred Kinsey in the
1940s and 1950s, 90 percent of the population was projected to be exclusively heterosexual. More
recent data indicate that 3.5 percent of the population identifies themselves as LGBT (Keen, 2011).
What terms describe the sexual orientations of the population? Heterosexual refers to being sexu-
ally attracted to members of the opposite sex. Lesbians are women who are sexually attracted to
other women; gay men are sexually attracted to other men; and bisexuals are sexually attracted
to both sexes. Transgender refers to people whose biological sex (i.e., male or female) does not
match their psychological view of themselves. It is a biological male who identifies as a female
or a female who identifies as a male. Some transgender individuals have surgery to alter their
physical gender characteristics.

The “Q” in LGBTQ refers to questioning or queer. “Queer” is a political term that chal-
lenges the status quo and rejects assimilation into the dominant society. Some members of the
LGBTQ community remember queer as a derogatory term used against them in the past and do
not use the term to identify themselves. Questioning individuals are unsure about their sexuality
or are not ready to accept a predetermined label (Savage & Harley, 2009). Many youth do not
accept the current labels for their sexual orientation and identify themselves by different terms in

blogs and other forums.

Supporting LGBTQ Students

Harassment of LGBTQ students at school is far too common. GLSEN’s National School Climate
Survey (Kosciw, Greytak, & Boesen, 2014) found that one in three LGBT students had been pushed
or shoved at school. Seven in ten of these students heard “that’s so gay” or other negatives uses
of the word “gay” by their peers. Two in three students heard other homophobic remarks such as
“faggot” or “dyke” frequently or often. Harassment is not always face-to-face—almost half of the
students in this study were harassed by classmates through text messages and postings on Fagebook.
Half of the respondents reported hearing homophobic remarks from their teachers or other school
staff (Kosciw, Greytak, Palmer, & Boesen, 2014). It is not only LGBTQ students who are victims
of this harassment; students who are perceived as gay, whether or not they are, are also targets of
these comments. The suicides of a number of students who have been harassed have received media
attention, which has helped bring the seriousness of the harassment to the attention of the public.

LGBTQ students also experience invisibility and isolation in school (Savage & Harley,
2009). They do not generally see positive images of themselves—if they are discussed at all—in
textbooks or the curriculum. The school and public library may have been stripped of books and
other information on LGBTQ issues. They do no"t;learh that different sexual orientations are
normal in a society (American Psychological Associatign, 2008). They have no place to turn for
information on their sexuality other than the Internet. {

Educators must be aware of students’ safety. A nﬁqPoer of court cases have reinforced the
need for schools to become intolerant of the harassment of LGBTQ students. Such a strategy will
require teachers to intervene when students are Vérball}[ dr physically harassing each other for
whatever reason, including bullying gay, lesbian, and transgender students. A growing pumber of
states and schools are developing policies for treating alb students with equal respect and dignity
that explicitly indicate the inclusion of LGBTQ students. As a number of school districts are learn-
ing, these policies must also include transgender students and their rights to use the appropriate
bathroom and to participate on the appropriate sports team. Laws are moving in the direction of
acceptance and nondiscrimination to support a student’s psychological well-being (Darden, 2014).

The link between student engagement and academic success applies to all students. When
LGBTQ students do not regularly attend school in order to avoid the expected harassment, they are
not engaged. Their grades drop, and they are more susceptible to dropping out of school. They are
more likely than their heterosexual peers to engage in high-risk sexual behaviors or drug and alcohol
abuse (Meyer, 2010). Educators could more proactively include LGBTQ people in the curriculum and
be open about acknowledging the contributions of LGBTQs to society. Educators can also provide
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?ﬁleer;vulonar;lm that promqtes the healthy development of LGBTQ students. Students report that
y feel safer in schools with a student-initiated Gay-Straight Alliance club (Kosciw et al p2014)a
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EXCEPTIONALITIES

x:;eo ?ﬁggﬁ;ﬁi geoplz,j or 19 percent of the population, have a disability; almost 13 percent of
o Z}elzre sability (Brault, 2012). Some people are born with a disability. Others
developa dis to)}; s ;y alljge. or haV.e an accident or illness that leads to a disability. Older people
b (Braih : 51;/; 3[5‘1211 ilities with almost half of the population over age sixty-five having a
ahabilly (0 havé ! d).. b'?i 1.3 p(?rcent- of t'he public school population who receive special educa-
i he disabil ties listed in Figure 7.7. In addition, approximately 6 to 10 percent of
» (()311111 ep;)(}j)ula?on are gifted and/o.r talented (National Association for Gifted Children, n.d.)
carly o kinder;;i :rllrs Vrvr;ailzz ;iei:;n;alt;?:; ab(ziut tl.le potential of students with disabi]i’ties as
form at high levels if appropriate accommogzilioilr;n\?v::;) &:E:g?? : f(g S'tud'ents' ‘thO o o
expectations can contribute to academic performance that lags behi i it o Onty 6 o
> contribute t : gs behind their peers. Only 64 pe
o ttl}lli Isltluf;:isv Zv&tg iﬁ;ﬁgﬁi ;cla:;ei ta; IIll(ligh schc;c:l giploma in 2011, although anothe}r] 15 ge;zzglt%
. ance. Students with disabilities are 11
;?:;fgfgf EZfiag-)ﬁ and 25 percent of the enrollment in graduate and first profeI:s):ir((;rfglt c;)e:fg;l;z
Persons with Zisabilitiels Srvz’dig;fgbosri?ggtglr; I:J(I)ll(lit B th? A
errepresented in the labor force— i
l;scause tl(liey. are unable to go to wprk, b1.1t more often because the workplace %fsenof‘ﬁ?éTES
Com}iz;) at1on§ lEhat wquld p?ake it possible for them to work productively. )
ing them ‘:(S)rl1rsl f\;:vrlito r01]13t jt(ﬁlizb;ﬁtzthm;}; ;Z?C't (;V;tlh disdajln toward individuals with disabilities, view-

! : -B viduals, people with disabilities want to be r ized
persons in their own right. They have the same needs for love and the same desi 25 sucosssful
as persons without disabilities. However, society has historically not e o s el Somne
individuals with severe disabilities are placed in institutions ozllt of ?ﬁzegteli t:)lem b, Ot

. f i
i?;ist:?fng;i?r 1:bsizlt)'aratz schools or classes. Too often they are rejected ar%d madtft1 fopfl:e):}licﬁe(;:}zlrg
et porent ;clz ksﬂ;adlflcators, we should be helping students with disabilities develop their
PR A skills for college and employment. This goal will require overcoming the

Judice and discrimination that many of these students face in school and in their communi%ies

FIGURE 7.7 Percentage of Public Sch
ool En .. s
Ehcation Act (DR b Dratilty rollment Served Under the Individuals with Disabilities
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‘ VOTE 7.2 oo A reschool '
| V m}ﬁfis?i?éo to see how a student with a disability is mtejgra’Fe.d. |nt.0 a fiQ::?;:mv o
ik ° V:Iatc What is meant by the inclusion of children with disabilities in a da !

classroom.

>tudents with Disabilities
is the role of a general education teacher in an inclusive classtoom Over time, classroom teachers have been given increased responsibility

|

|
. ‘ I ry=x8TnKi YbIQ for making sure the needs of a child with an IEP are met in their class-
| * https:IIWWW-VOUtUbe-comlwatCh'V—X = room. Although a child may enter the classroom with an IEP requiring

|

In addition to these three children with IEPs, four children are read-
ing at the first-grade level. Although these children are obviously having
difficulties with reading, writing, and spelling, they do not currently
support from special educators, ultimately and legally, it is the teacher’s qualify for special education services because their performance level is
o responsibility to make sure the IEP is implemented in the classroom.  not two standard deviations below their intelligence quotient—derived
ation of students with (?;alﬁﬂmise;a%e;lg f:ﬁ Itis also the teacher’s responsibility to handle any behavior o social ability level.

e the practice of fully 1 X difficulties tha occur in the classroom. Furthermo e
dless of t}?e?reirée, eth;;lidty’ gender, socioeconomic rr:ifs:?/:/o‘:z \t/\f/litl: smpé:e)::ialceduca:ors toaad:ptn;esslcj)ni1 arz a:;i;hnemte:tcshteor
students into the educational prto (‘;Zfi’]irt;g?armgzage or sexual orientation. Ideally, all students see
| | ‘ status, religion, physical or menta i ,

e gifted the ability level of all students. Teachers must promote success for all
. the cd. . g q

themselves represented in the curriculum as well as in class:s(;f?;to . 1ga <srooms, collaboration is learners rather than expecting failure.

| | em egra (

As students with disabilities ot giftedness are intk ith these students. You should not be Picture yourself as a teacher in an inner-city second-grade class-
ired among the adults, including parents, who work w e e eachers of geneil A5l ey e s
equ s . : spe . s ' u | ; . . .
‘ re:x%ected to serve as both the teacher and spegal educatlortlealzher a teacher’s aide when needed, i b T i it I ors o -
i i special education resource .
| | |‘ education collaborate with a sp

athologist occupational therapist, physical students are three children with IEPs and four learners who are mak-  If the special educator or assistant is out for any reason, a substitute is

i) e ) . | - . . . . .

and appropriate specialists such as a Spiechﬂalngcllljcgatfon teacher, school psychologist, or school ing limited academic progress but do not qualify for special education rarely provided.
tive physical e ’

Inelilcinn
| | INCIUSION

|\ ‘ Historically, inclusion referred primarily to the integr

. t Unfortunately, there is no reading specialist in your school to hel
education classrooms. Today it is used more broadly N y p

teach the learners performing below grade level, Furthermore, the special
education teacher is required to provide direct services to the students
with IEPs for only two hours a week. A special education assistant has
been assigned to assist with the children with [EPs in your classroom, but
her time is split between all six first- and second-grade classes in your

therapist, vision specialist, adap

individualize instruction by follo_\ylpg each services.
e nurse. As a member of the team, you are expe(;;ec(lltli:);;l-d :tl times, students with disabilities may The three children with IEPs have varied needs. One child is a girl in il CHALLENG_ES? . -
k:: :.: student’s individualized educational l)iz(l)gszisvices, but these special sessions should be limited a wheelchair with physical needs requiring a nurse to accompany her in 1. What would you do to_ lln.clude the s?tudent in the wheelchalr.m
| .‘ . i be pulled out of the classroome{()crosmpgfex dividual needs. the classroom. Another child is an eight-year-old boy who was born with fas many class.room activities as possible and to encourage social
| 'iﬂ | and should be used only to me Down syndrome. He too has multiple needs, including speech/language Ineractions with her peers? o )
| '- '}Li ) _ therapy, occupational therapy to work on his fine-motor skills, and a 2. What would yf)u fojia mak(.e sure the child with Down syndrome is
| :?I"IH | VIDEO ANA LYS]S ” ‘- | education teachers discuss with a parentand special behavior plan monitored by the school psychologist. The third child has accepted and included b)f il pe.ers?. i
‘Lﬂ_ ° View the following video in which general & ith a disability is making on his individualized attention deficit/hyperactivity disorder (ADHD). His academic skills lag 3. What wc?uld you do to dllfferethlate instruction to meet the nec?ds
iy education teacher the progress a freshman WI- that follow the video in your Pearson eTex. a full year below grade level, and his attention span is minimal during of the children who ar?n treading at grade level but do not receive
'—{3' education program (IEP). Then answer the guestions tha T e —— special education services?
Lo
5 ~ the Indi- 1
EE} ing Congress’s passage in 1975 of Public Law 94-142, Whlchﬁal';?r 1;?;3?;11 regular h“
' FOH.OWH%g Oﬂg Education Act (IDEA), the number of students wit 1§a disabilitios are
viduals with Disabilities e inety-four percent of children and youth Wlth 1521t N BN g
classrooms grew dramatically. Nilﬂe 36’ ercent are in separate special education schools, 11}11 reils visproportionate Placement
enrOliEd in regyiar S;hooisﬁ? na flrospli)tal- Of the students with disabilities I refflléft isabili The Individuals with Disabilities Education Act (IDBA) requires that students with disabilitics be
dential facilities, at home, 80 percent of their school days in classes with peers Wh tudents with provided a free and appropriate public school education. African American students, English language
threc in five spend at least E ve limited preparation for working effectively with stu 1t their learners, and students from low-income families are more likely than their peers to be in special
ties. However, many teaCheiSkniW the accommodations thit should be provided (tio su}:)g :d in the education classes. Students labeled intellectually disabled or emotionally disabled are dispropor-
disabilities and often d(; 11110 hallenges you may face in an‘inclusive classroom s le)scrlf students tionately from low-income and African American families while white children are disproportion-
learning. A_n example © ! ;.c es” feature. It is quite likely ?ha% you will have a num eifclo rovide ately overrepresented in categories of autism and other health impairments such as ADHD (Harry &
“Teaching mn C hz.ﬂlenglngl mrloom during your career. How could you prepare yourse P ' Klinger, 2014; Colker, 2013). This pattern is also found in the placement of males and students of
with disablht%es mn yc()iur ¢ t?(ilsl they deserve? : =] N e opportunities color in special education and gifted classes: African American and American Indian students, like
individualized educa-  them the eqléltﬁbleoealsi)af inclusion is to provide students with dlsablht(lies th?i?}r:ldisggihties can males in general, are overrepresented in these disability categories (Kena et al., 2015), At the same
tion program (IEP) A On.e of t aed%:mic content to which others are exppqu. Most stu ene Suire sccommodations time, Hispanic, African American, and American Indian students are underrepresented in gifted and
program designed to for 1 earming 4 e levels as their peers without disabilities, but they may rl d nine. These accom- talented programs. You will need to monitor the reasons for your referrals of students to be tested for
meet the needs of a achieve at the sar? access the content, the instruction, and the too}s for - th egl.leight of a desk placement in these classes to ensure that you are providing equity in the delivery of education services.
child eligible for special ~ that al?ow them to uire physical changes in the classroom, such as mcreaSlr.lg.Orl of computers for Disproportionate placements of students in special education and gifted education programs
education services. The modations may r'eqwheelichairs have a work space. It may r'equ1re the. pr];JV1§llle or the use of sign may be due to a number of factors. Tests used for placement may be biased against low-income
program helps educators  so that students lnnot hold or control a pencil. It may require books in Brat students, English-language learners, and students who have not assimilated into the common
understand the child’s students who can L n el who are in culture. Some educators who recommend students for special programs are intolerant of cultural
oo ides language and taped bOOkS', . mes for students with disabilities w. diff dd d in their ol ho they beli ill disrupt the classroom.
disability and provi Researchers are finding improved student outco : ‘tive benefits. Inclusion helps erences and do not want students In their classes who they be ieve will disrup
directions for the ser- incl sivzssflassrooms Students without disabilities also F::celvz [L(;S;()re responsive to the ne eds ! Schools should monitor recommendations and placements to find out if students from some groups
vices to be provided e . f others, appreciate diversity, an
them become more tolerant of O

by teachers and other

I g ¢ nd tal(e corrective action || ][eeded
i 99 )
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FIGURE 7.8 Religious Diversity of the U.S. Population

‘ The regulations for the IDEA, which was reauthorized by Congress in 2004, promote the Response
Other Christian
3%

r identifying special education students. A growing

hers link lessons with frequent monitoring to Historically Black

RTT is a multitiered screening system Prozeojta”t
0

to Intervention (RTI) instructional model fo
number of early childhood and elementary teac
identify students who may need special education services.

Catholic
21%

|
i
[ \
| ‘ Response to Intervention
|
|

| .
that allows teachers to support learning by using interventions as necessary. The first two tiers are
11 instruction for all students in general education. The next tier is generally small-group instruc-
| tion for students who are having difficulty learning. The final tier is individualized instruction for Mainline
| students who need a more intensive level of instruction. Students in the final tier may be eligible Profgf)/ta”t
for special education services (RTI Action Network, n.d.). The RTI screening process is replacing ’
{ | other procedures that have been used in the past to identify special education students. N -,
| on-Christian Faiths
6%
! ¥ CHECK YOUR UNDERSTANDING 7.6
| | Complete Check Your Understanding 7.6 to gauge your understanding of the concepts in this
| section. Evangelical
Protestant Unaffili
25% nazfglzted
RELIGION
Don’t know
Religion can have a great influence on the values and lifestyles of families and can play an impor- 1% .
tant role in the socialization of children and young people. Religious doctrines and practices often i
guide beliefs about the roles of males and females. They also provide guidance regarding birth
control, marriage, child rearing, friendships, and political attitudes. identify themselves as Jews, Buddhists. Musli
public schools cannot By age five, children are generally able to identify their family’s religious affiliation. percent are atheists, antagoﬁists N }S; l.lshms, or .members of other world religions; and 23
advance a religion, but Although 56 percent of the population reports that religion is an important part of their daily life, Center, 2015). Although they ar , Or ot erwise unaffiliated with a religious faith (PeWR;esearch-
neither can religion be Jess than 40 percent attend a religious service on a weekly basis (Newpoit, 2013). However, strong comprise 46.5 percent of they : e 1110t_ as dominant as they were earlier in U.S. history, Protestants
ignored in the curricuium.  religious perspectives are reflected in the daily lives of many families. ! of the major religious grou sp dpu.atlon and Cathghcs 20.8 percent of the population. ,Within each
Diverse religious befiefs o _ : may differ greatly i group 3 istinct denominations and sects have the same ge 1 hi c
should be acknowledged Religious Identity | the largest I{;’e:a yt in thelfr beliefs and perspectives on morality and life. The Ciune;a h1;tory but
d ted in class- . . P , . - A centages of the Christi i e rches that serve
?20"::5::; :ch::)lcs ass Religious pluralism flourishes in this country. With the influx of immigrants from Asia, Africa, world religions with the largest meni?)reltrcszmm}mlty ae .shown in Figure 7.8 along with the other
and the Middle East during the past few decades, religious diversity among the population has For many people, religion is essentiallpisnlgt;fzrgim.tedtita}tes.
i i ] nin ‘dent; -
1ncre?lsed further as more families groups, _chh as the Amish and Hutterites, establish their ovfn - Cultl.lr.al identity. Some religious
practice nor.l-We.stern religions spch their rehglqn, foster mutual support, and develop group COheSiC\?emmun;/tIles and schools to maintain
as Istam, Hinduism, and Buddhism. promote primary relationships and interactions with other meml;l:rsss of t;mbers Oﬁ relﬁglous g P
e same faith. Most social

Other families declare themselves activities are linked to religi st

. . . . gion, and instituti

atheists or simply do not partici- religious beliefs. tutions have been devel
pate in an organized religion. Some
religious groups believe that their

oo reli . oped to reflect and support thei
y rural areas, the church is the center of social and c0mmunitypef)ctivitieeslr

Religion in Schools

4 religiop is the only correct and legiti- Learning to read the Bible and applying i
| s v of vt Other g shool. Gradualy, th Bible ws e trom pubtic sehoets o e pepion of arly publi
i réwn_out e istorionl : ular. However, Bible verses were still being read or prayers bei . QUHICUIum became Hmore
e;( e% OO < ccept the validity ome %ubhc. schools welldnto the twenty-first century. g ng said to open school days in
uiof%liverse aroups. At fhe e time. ment of};ZhFIjr;tl AmendrpgnF indicates that “Congress shall make no law respecti i
. levery major religion endorses justice have hel gion, or prohibiting tbe free exercise thereof.” Many court cases d e m esablish-
Tove, and compassion as virtues tha; generafl Pesdtt.osort ogt the application of this section of the amendmen;3 io :;Lng ;he past'c'e ntury
o dividuals and nations should religion YB jt ltshled with schools when the schools reflect the values that are ioo . Faml.hes are
P try to achieve. Most Western religions Convoca{tions eﬁ may attfick schools when the curriculum, assigned readings Hﬁpcﬁiant =
_  are compatible with the values of the Court cases I; and graduation exercises are perceived to be in conflict with thgei; Oli1 oo oot
o eulture: they also asually Allogianes C'?'Ve addresseq the teaching of evolution, religious clubs in schoolre ﬁlo;s values.
g promote patriotism and emphasize Other case; (lj éng of the Bll,)le, 'rejligious holidays, school prayer, and teachin S’lt) . lqu? of
.22 individual control of life. Jjobs becau athress teachers religious-liberty rights when teachers, have been r % . Oc? t fe]{gIOI}-
S Seventy-one percent of the stud S¢ they have been.Promoting their own religious ideas in thei o
g sdults in theyUnitedpStates \dentify fllth;l think that a teacher is denigrating their religion while teaching El
£ d Stat ere are many misperceptions about h igi ‘ ; .
3 themselves as Christian; 6 percent Educators cannot say prayets or require student;) :Z) ;igfliinpziifsciig:sgg v;;lvgrbltlcdschools. Secular Not based on
. » students can  or related to religion.
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¢ others. Teachers you may need to work hard at bringing different perspectives to presentations and discussions,
e ights o1 0 :

't infringe on the Ng gy ith. nor

ve and doesn’t 10y te their religious faith,

] especially in your first years of teaching. You probably will need to develop innovative strategies
it is not disruptl f o mo for providing direct exposure to diversity and issues of e uality. Technology could be used to
: ol as long as 1118 NO vilege a religion, pro )4 allows p g p y q y. gy
praytu;z;h;bout religion, but they cannot pr;?é%iﬁevers. The Equal Acce.ss Actthzfsggool. connect your students to students in other parts of the country or world. They can explore other
can fe the beliefs of religious gr(?UPS or dary schools if other clubs exist at 1o knowledge groups and perspectives on the Internet or social networking outlets.
den(;gretl;eto establish religious clubs in seCORCZEY 2010) reports that we have little Classrooms and schools that are multicultural are models of democ
studen

oy o intol- racy and equity. This
ioi blic Life ( rowing intol ‘ :
‘ | The Pew Forum on Religion & Pu evated by religion with effort requires educators to:
l ‘ ted hate crimes are
t of repor

g IL kEL] our ¢ n 1 18 1€ 1g1:' Sﬂh[fla:) Ina> ZCIItIIELl[E to the g

en i .ms (Potok, 2015). Other L. Place the student at the center of the teaching and learning process.
ong groups. Nearly 19 perc hate crimes against Muslims ( P, . .
i | erance among ber against Jews followed by hate I beliefs as occurred in the 2 ) 2. Promote human rights and respect for cultural differences.
T v reli ini n
the 1§r§eslt T;\rfle ieer% targeted because of tt%ek:r iehftll?:ll; of religions may be helpful in 1r121§i Og\_l’;nz‘i 3. Believe that all students can learn.
| individuals . Wisconsin. The tea t from our Own.
) Oak Creek, eren
‘ at a Sikh temple in

e ith traditions diff i schools
eichbors from religious and fa}t dies as well as textbooks. Public sC
our oleance of oLt ¥ 1g d state standards for social studie
. i tional an
‘ ‘ ‘ are included in na

11d religions or other religious studies.

4. Acknowledge and build on the life histories and experiences of students’ group memberships.
can offer courses on wo
i |

5. Ciritically analyze oppression and power relationships to help students understand racism,

sexism, classism, and discrimination against persons with disabilities, gays, lesbians, the
young, and the aged.
|

. 6. Critique society in the interest of social Jjustice and equality.
. ith other
d had an influence on your perceptions of persons W ‘ 7. Participate in collective social action to ensure a democratic society. (From Multicultural
igi kground ha . Education in a Pluralistic Society by Donna M. Gollnickand Philip C. Chinn Published b

. has your refigious bac Cthat i y by - pC. : y

Hc:ivg\;bus geliefs" in which you teach asks you to teach something tha Pearson, © 2017.)

re ] ; istrict in W

: d if the school dis

« How will you respon

|
against your religious beliefs?

Although you should begin to grapple with these issues now, the process of learning about
' others and reflecting on one’s attitudes and actions in these areas is a lifelong activity.

G17.7 X in this
CHECK YOUR UNDERS(;I“ AS/I;ItI:QaUQG your understanding of the ST For centuries, women, people with low incomes, and members of oppressed ethnic and religious
Complete Check Your DTSRI groups have fought for an education equal to that available to persons with high incomes and power.
section. Courageous educators established schools to educate students of color when they were not allowed
to attend school. Early in the twentieth century, Carter G. Woodson established the Association for
the Study of Negro Life and History to study and write about the history and culture of African
MULTICULTURAL EDUCATION

ion-How- Americans. Along with Woodson, W. E. B. DuBois, Charles C. Wesley,
icultural educatione

i 1t . the foundation for the study of racial and ethnic erou S.
iy provide the foundations for 744 the subject of public | \ group
- ial justice, and equality P _ cance. It has been B
Diversity, social Jus’ on does not have universal accep . programs, radio ta

Bureau in New York City was promoting the incorporation of intercultural education into the cur-
i o ision
ever, multicultural educatld ing the past fifty years. Editorials, televi
’ -« discussion durin
and academic disc

the importance of : HCl}lugl to increase knowledge about new immigrants, improve tolerance among groups, and ?educe
d faculty periodically focus on the de debates prejudice against them. In 1954, the Supreme Court declared illegal separate-but-equal education for

d debates among college sWASMS LT L Ceor political office inclu ® Enetish | black and white students in Brown v. Board of Education. The civil rights struggles of the 1960s laid
Shows? an' society and the school curriculum. thorized workers and their children, tigve of | the groundwork for new curriculum content about African Americans, Hispanics, American Indians,
diversity m L. ¢ jces to unau i . t, the perspec

I vision of serv rights. Simply put,
about immigration, p{O . d gay
ici firmative actio

only policies, af

and Asian Americans. Attention to equity fo individ ith disabiliti ish-
e il o sion. The other | sian Americans. Attention quity for women, individuals with dlsab-lhtles, and Enghsh
n, women s 1 f’ diversity will strengthen the nation. language learners soon followed. These events led to the development of multicultural education.
i d promotion oI CT .
P ecognition an ; -viding the nation an:

one side is that the 1 . £ diversity as dividing
: tion O
ive views the promo
perspective

d 1ead1ng to g] eater C()nﬂlCt |
p . hlS
lee[S]t a“d Illultlple pe‘ Spectlves are }llgklhgllted I OI“SI E I EA cl "N G
|

and other scholars provided
By the 1920s, the Intercultural Service

also argues that,th

. ing styles, prior knowledge, or cultural experiences of students by simply knowing that they are
: ised O from a specific ethnic group or SES level. You will need to observe and listen to students and their
e ify a nation comprise ¢ . :
i that multicultural eduC?lt}fon,,.wln hel;:ﬂlll: lf}[’)elieve that individuals | parents as well as assess student performance to develop the most effective teaching strategies.
Multiculturalists argue no have long faced’diserim;natlon- ini,eract on an equal basis in When teachers validate andfincorporate the cultures of students and communities in the curricu-
| aumerous cultural groups Wto Jearn more about one an?fcher and to s can maintain their diverse : lum, they are practicing culturally relevant or culturally responsive teaching. As a result, students
' social justice A VE_llue should have the oppoﬂunlt}i believe that members of diverse group civic culture. An outgrowth : begin to feel that teachers care about them, which is a first step in building a foundation for trust
| ‘ system in which jus|t'|ce schools and society. T(‘iheylgligs while together develogi ig a .COII;LI:;:;I‘GmentS for ethnic, religious, between teachers and students who are from different racial and ethnic groups. A part of building
ity, : ditions, and cu ! ral éducation her educa-
for all people, equa history, tra tablishment of gene Is0 expect teacher
i lued bates has been the esta :versities. Most states a
and fairness are va of these deba .« i1 colleges and univers
s ies in colieg
| ‘l and promOtEd- women’s, and global stud

trust is to teach the history of a group truthfully and not gloss over the contributions of men and
their teaching. Most of the

i women of color or the discrimination faced by groups throughout history.
able to incerporate 1t into

iversi to be
tion candidates to study diversity and

: include references
h college curricula in¢ Culturally responsive
Multiple perspectives Joping state and national standards focrl preilcc? ool fese ic group. They | teachingyA pe':Iagogy
O g O B . . 7 YT T !
Views from people o ?e\&ele giversity of the U.S. population an th‘: same racial, ethnic, and socu)ecoln_OIlilllt(l?l ;gal reality of ! Il)],(? N OTE 7.3 . ' . aln that recognizes, values,
groups of people whose N Students in some sch001.s are from and religious diversity Of the mu tut:1 1s have Fiales | ° Watch this video about the meaning of culturally responsive teaching. Why is it important for and incorporates the
histories and experiences have little exposure t0 the racial, langu?g‘:{ thnic and racial diversity, most scho - omic back- a teacher to use culturally responsive pedagogy? cultures of students
ide di t ways ave ' with limited € . ieious and socioec ; .
prq\"de cil(gienr;na cur?ent the country as & whde' E\;z[;ual identities and from cl'lfferent re:fri;l as in those with greater eth- : https://www.youtube.com/watch?v=uV36eijKRU in the learning and
of interp licies and females with different SEXUE s just as important in these s :culum for these students,
O in  grounds. The ethic of social justice 'dJ well-rounded and balanced curric
i : o ovide a well-
research, and practices - and laneuage diversity. To pr
pic and languag
the world.

teaching process.
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e reality of our multicultural world rather than

Dol

.

Anti-semitism
Prejudice or discrimina-
tion against or hatred of
Jews.

Islamophobia Hatred
of persons who practice

religion or who live in or

A culturally responsive curriculum reflects th
only the piece of it that belongs to our own culture.
ics would be enhanced for American Indian and ot
of various tribes and nations were incorporated into
sion of topics from multiple perspectives allow students to see that there ar

a topic based on one’s own perspective, exp

of pioneers moving westward woul

and American Indians. By viewing many academic a
the multiple perspectives of different groups discusse
to listen to others as well as analyze their perspectives and wei
views. The “Perspectives on Diversity

faces in teaching about Thanksgiving and American Indians.

Many students will be more willing to
feel that their cultures are valued in their interactions with you and school administr:
e curriculum is an easy way to introduce students

not enough. The history, contributions,
gious groups can be integrated in most
ity faced by these groups, women, English-language
n the curriculum. Issues such
and discrimination against

course on ethnic studies or women’s studies to th
to the culture, history, and experiences of others, but it is
and experiences of racial, ethnic, socioeconomic, and reli
social studies courses. The struggles for equal
learners, LGBTQs, and persons with disabilities should be included i
as racism, sexism, classism, ableism, anti-semitism, Islamophobia,
other groups should be confronted in the classroom as they arise. The stories, books, and songs

used by students should reflect diverse cultures and be written by authors from diverse groups.
d science can be pulled from diverse cultures. You may

been omitted from the curriculum or book
that the curriculum is multicultural.

The word problems used in mathematics an
have to think about groups or perspectives that have

or identify with the Islam  you are using and develop supplementary materials to ensure
To demonstrate respect for students’ backgrounds and experiences, you should help students
d in which they live. Students should see

For example, learning science and mathemat-
her students if the knowledge and traditions
the curriculum. The presentation and discus-
e many ways to view
eriences, and interpretations. For example, a study
d look different from the perspectives of pioneers, Congress,
nd controversial topics in today’s news from
d in this chapter, we can help students learn
gh them in determining their own
» feature shows the dilemma that an elementary teacher

learn if they find their cultures in the curriculum and
ators. Adding a

explaining it in different wa ing i ves, and dem

] ys, relating it to somethi i i

paining it . son ng meaningful in students’ i

onstrating it in multiple ways. For most beginning teachers, these various explanagf)’ns ma eb :
y be

Il] “[ted, W lﬂl eXpeIIeIlCG ]lO WEver yOll SI lould be able to dIaW on man dlifel ent Str ategles to take
s 3’
ad\/antage Of eaCh Student S leallllllg Sty]e a.nd Cultul al patte] ns y

VALIDATING STUDENT VOICES. In multicultural educati

ers do not domina i

o o not C¢ disabgeitti}el: jﬁ;(])ggl;leﬁ iulldents, especially low-income students students of color,

: : , glish-language learner i : i

b thom e d : . s, may think that teachers ar i

e ultures, or their perspectives when they are seldom asked to re SpOt mtereSte'd
e rz.never requested, and they are never assigned to lead a grou Ppondin s, their
ncluding student voices in the cla i i "

) : : e s.srogm dialogue is not always easy. Man

e 11:1)l CIUdges tw(lith actn./e participation in their own learning. When fhe claZsisz)dentlsi e

it (0 includ theulaent voices, students may express anger and be confrontationad'lglc s

e it of the nguage that can be used and the subjects that can be broached’ Aﬁy ity

Yo s ! an integral part of classroom discourse may test your patienc 5 you and

gure out how to listen and contribute to the learning process. At th: @ YOL:' -
. same time,

tOleIa]lCC patlenCC Wlth one a]lot]le] a]ld t]le WII mgness to |S’e|[ Wl” (Ie\/el('l) as S"](Iell‘ voices
1 . .
2 > g

on, all participants have voice. Teach-

' Respect for differences is key in affirmin i

. or differ g student voices. For many e i

o ags x::sr%ﬁz:lgﬂizfi (t)hlf(:) E;):;eirs tIlrlley haVT‘ trzgili)tionally had as the Vg,icg I;Cfggl(;:lslgthls i e

o swers. : onopo ized by teacher talk. The meaningful i i

. szgr:sqlzlrlzs dti};eiediveiopment of listening skills and the Validatioi of 1;?33;‘;?“22

g e thro,u o eakjc; s. It s'h.ould allow.st}ldents to participate in the dialogue andpthe

modie ot oo ‘Eith o }% \l;vr;tmg, and artistic expression. It should allow them to use the

e Jaeing Studentlc t ey feel most comfortable while teaching them other modes

B e o voices requ'lres that educators listen to the voices of all st -

rratives of others will increase student knowledge and toleranc: gf

rity with the

‘ E have immigrated from see the relationship between subject matter and the worl difi
s y countries that are pri- themselves in the representations (that is, books, examples, word problems, Internet searches, l: crences. Many students will learn to value both their ow 1
E_if' marily Muslim countries.  apps, and videos) that are used in a classroom. An effective teacher teaches the same concept by the process, teachers and students will also learn that they h Do ture 2 nd those of others. In
2 Ensurinag Eciiali+ y have much in common.
$a ——— T - S Equality
| 0 P YV chools and educators should question whether their polici
I 1 policies and practices are equitable. One

be X

Teaching about Thanksgiving

It's November—the time of the school year that many elementary
teachers teach about American Indians and Thanksgiving, even

I
| though the traditional story does not match reality. Mrs. Starkes
1

was no different. She was setting up her PowerPoint presentation to
introduce the unit to her fourth graders in rural Texas.
“Are we going to talk about Indians today?" Joe asked excitedly.

“Yes,” Mrs. Starkes replied.
“| am so excited,” the petite blond girl in the first row squealed.

| "My great, great grandmother was Cherokee.”

0 Mrs. Starkes was always surprised at how many of her students
I claimed to have American Indian ancestors, especially in November. She

was determined to break the stereotypes that her students had of Amer-
" ican Indians. She knew that some of the other teachers were teaching
the Thanksgiving story with toothpick tipis, feathered headdresses, and

f paper-bag Indian vests. She wanted to break the Disney World view of

| American Indian princesses who saved early European settlers.

How could she break the myth that the Pilgrims provided
| a great feast for their American indian neighbors to celebrate
the harvest? It's the same story that the parents of most of her

I:L : - — -

students learned when they were in school. The truth was difficult
and depressing. Do her students have any idea that the Cherokees
were driven from their homes in the Southeast and forced to walk
the “Trail of Tears,” Wh’ich,killed one in four of them, to their new
government homes in Oklahoma?

“Do you know yvhgéé Indians live today?” she began the

k.

lesson. 3
“In tipis,” a number of,.'s:tudents shouted. “In a longhouse,”
d !

another student offered.

WHAT IS YOUR PERSPECTIVE?
1. How would you respond to the stereotypes the students have
about American Indians, and how would you help them develop
a better understanding of the real history and current experi-

ences of American Indians?
2. What is appropriate to teach fourth graders about the history

of Thanksgiving?
3. Why do many myths and untruths about ethnic groups persist

in our classrooms?

step in this investigation mi i
ght be an examination of h i i
Do et . ow accessible gifted, talented, a
rorarhs bie (08 ;(iel;?et;l?ileld;\;irsf? grou;()js. A truly egalitarian society ensures n’otn(?nlll}(f) r:ﬁ;i
, atied, and supportive of learnin
g but also that the schools of

p p he same amenitie . :; C]l C ety W()lkS t()Wal d the el”“l]la“()]l ()‘
()tllel cO le S C] ll]d] en ha\/e t S u a soc1
IaClSIIl, SeXlSIIl, ar ld Othel fO] ms 0[ dlSC[l]Illn&thn mn educatl()n

* Ho i i
w has your own education reflected diversity, social justice, and equality?

W . .
hat role do you thinksmulticultural education will play in your own teaching?

Schools reflect the i itj
. nequities of the broader soci i
ties, ask yourself the following questions: e sy consider some of these eau

crowded
chnology

H L
ow fair is it for some students to attend school in dilapidated, foul-smelling

buﬂdl]lgS Whlle Othe[S attelld ClaSSCS m beautlful buﬂdlll S Wlth futUIe-OIICHth te
and “Iel [_gr()omed gr( )1 [n(ls? g

* How fair is

it that wealthi i

and oxpon e feltrfllllz; ;tﬁ)(il:qts are exposed to an intellectually challenging curriculum
-income students imi

placement classes offered in their schools? e SR b ofsihaced

How accurate are curricula and

histories, experiences, and per
the world?

pedggogy that do not reflect the rich plurality of the people
spectives of the groups that make up the United States anci




CHAPTER 7

One way to address equality in the educational sys-
which should provide all students, regardless of their
d benefit from schooling. Neither educators nor

EQUAL EDUCATIONAL OPPORTUNITY.
tem is to offer equal educational opportunity,

backgrounds, with similar opportunities to learn an
policy makers agree on what constitutes equal educational opportunity. On the surface, it would

seem that all students should have access to high-quality teaching, small classes, up-to-date tech-
nology, college preparatory courses, buildings that support learning, and safe environments. In
reality, most equal educational opportunity programs have been designed to overcome educational
deficiencies of underserved students by providing compensatory or remedial programs to reduce
the educational gaps that have given advantaged students a head start.

Even when a school has the latest technology, is clean and well maintained, and is staffed
by qualified professionals, equal oppo tically guaranteed. Many other fac-

rtunity is not automa
tors need to be considered. What percentages of students in advanced mathematics and science
classes are female or students of color? w

hich students make up the college preparatory and
advanced placement classes? Who is assigned to or chooses a general or vocational track? Who
is referred to special education classes? Who has access to the best teachers? Who participates in
which extracurricular activities? Who is suspended? If the percentages of students from diverse
groups in these various school settings are some

what proportional to their representation in the
school population as a whole, equal educational opportunity may be approaching the goal of its
supporters.

EQUALITY OF RESULTS. Schools
nity to learn the skills outlined in national

today are expected to provide all students with the opportu-
standards for mathematics, science, BEnglish, the arts,

foreign languages, history, geography, Civics, and economics. Policy makers expect U.S. students
not only to meet minimal standards but also to achieve higher scores on tests than students in other
countries. If educators actually believed that all students could learn, they would ensure that all
students have access to higher level knowledge. Students would not be tracked into low-ability
and boring classes. Educators would promote critical thinking and the ability to view the world

and academic subjects from multiple perspectives.
When the goal is to ensure equality of results,

demically or in other ways could become intellectual

support personnel. The focus would be on ensuring learning rather than simp

from one grade to another.

PRACTICING EQUITY IN THE CLASSROOM. Caring and fairness are two qualities that stu-
dents praise when describing successful teachers. Students know whether teachers view them as

hless. Teacher perceptions may be based on a student’s personal

special or as incompetent or wort]
characteristics; sometimes they are based on group membership. A teacher may feel that home-

less children who arrive in dirty clothes and smell badly have little chance of success. Teachers
may pity children from one-parent homes and blame their lack of academic achievement on not
having two parents. Teachers may ignore English-language’ learners until they learn English. Are
these fair practices? . J

A school that provides multicultural education will not tolerate such unjust practices by
teachers. Both the classroom and the school will be mdd}elg of democracy in which all students
are treated equitably and fairly. In such a school, teachers and instfuctional leaders confront their
own biases and develop strategies for overcoming them in tl;éir own interactions with students and

colleagues. They learn to depend on one another for assistance, both in developing a multicultural
curriculum and in ensuring that students are not subject to discrimination. As a result, students
Jearn to respect differences and to interact within and across ethnic and cultural groups as they
struggle for social justice in the school and in the community.

Teachers sometimes give more help to some students than to others. They might praise some
students while correcting and disciplining others. Teachers’ expectations for academic success
may differ depending on students’ family income or ethnic group. Most teachers do not deliber-
ately set out to discriminate against students, especially in any harmful way. The problem is that
we have been raised in a racist, sexist, and classist society in which biases are so embedded that it
is sometimes difficult for us to recognize anything other than the very overt signs. We often need

others to point out our discriminatory practices so that we can correct them.

students who are not performing well aca-
challenges for a team of teachers and other
ly moving students

A gqod pattern to begin to develop even
oW, early in your teacher education program
is to r-eflect on your own practice. A key t(;
ensuring that interactions with students are
equltable is the ability to recognize our own
biases and make appropriate adjustments
We must be able to admit that we sometimes.
make mistakes. An ability to reflect on our

mistakes and why the
y occurred sh
to better teaching. should lead

leaching for Social Justice

Social justice focuses on how we help others
wh.o.are less advantaged than we are. Most
rehglons measure the quality of a soci.ety b
the justice and care it gives to those in ch
greatest need—the homeless, the sick, the
powerless, and the uneducated. The eth’ic of

social justice, especiall i

, y as it relates to teacher—stud i i
rctestion dlonee s . —student relationships, is essential in t i
touidal Studfnts equg}eicr(r:loral comr.mtments.. Social justice in education require:l :ctl?adlung
D omties s ooents edul a ess tq a hlgh—guahty education. Practices that perpetuat .
oy powen oentronted nd strategies for eliminating them are employed SocialrP . domoc.

3 E 1 ' u
oo, Power, and Cilasszoofgogéi (r)r(l)(l)re tl(llan concepts to be discussed in class; thestesrszzsdge:ilgc—
. ) , and community. Social justi ’ -

o onin | y. Social justice educat

y e1r own empowerment but also for students and other powercl)::z o & e

S groups.

A theory of social justi
Justice suggests that school i
syste i
est advantages the most advantages in their education ond scholing o borie sy the fow

and fair playing field. The goal might be to use the b
the norm for all schools with the least advantaged r

Practlc.es today are usually the reverse with thegmo te )
attractl.ve and safe schools with the greatest resou ces
education are not shared equally across groups .

Multicultural teaching helps students str i i
Haily students § ach elp . l}ggle in class with social prob i
SEcitlice and d?gfn?élgalt?oil:f I;st t?oth within and outside of school. liwisrlzn;i;igfnlscfll;zs 'that
(ilenial, guilt, and affirmation of ?d:niictl;fff airee:gt};cg Ziudems OffCOIOr han oy Othér Studel;ts' A:;I:
the inequitic : It . ements of learning ab. i h
dorne Sqo Canslzi Zot((::zt}lfl.l ﬁj;h:;il\l,ih itis somet.lmes difficult to discuss thise i(:sl;:: ?nsttl?::gc%:sns%:v o

In teaching for social justi:;Se ta P duitable classroom. -
and power strugeles that an reah? ea.lchers. help students understand the inequities oppression
provides hope fox o world toar o ies in sonlety. But this kind of teaching does not ;top there IE
engaged in confronting injuctics m(()ire equ.ltable and socially just. Students and teachers becm"n

Students learn to apply ;llzn wc;rldﬂng to remove the obstacles that prevent equality e
elobal issuo. The earting besoomcs OWhe ge and sk111§ they are learning to a local region.al or
about, Students oy take o coe agt entlg because it is related to the world that ’students c’are
political stamees o thons restoral o unity projects that examine pollution in their neighborhood
OF town. Stadonts and fone s €a, or the cgst f)f food in their neighborhood versus h .

achers who tackie social justice as an integral part of their clas:nm();rr? ivlz)illz

re - . .
providing multicultural education and reconstructionism The

about the world; th . y are doin :
; they are also working toward making it better for those who frrenl(::s:l:in le?mmf
vantaged.

and schooling to begin to ensure an equal
e.st.—funded and most successful schools as
eiving Fhe greatest resources for education

conomically advantaged students attendiné
and most qualified teachers. Resources for
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Complete Check Your Understandi
tandin ;
JeaTtL g 7.8 to gauge your understanding of the concepts in this

Teachers must be able

to transcend their own
cultural backgrounds to
develop learning experi-
ences that build on the
cultural backgrounds of all
of their students.

Reconstructionism A
philosophy that contends
that educators can ana-
lyze societal issues and
problems and redesign
schools to overcome
problems such as racism
and sexism.

Source: David Grossman/Alamy Stock ﬁhoto



@ CHAPTER 7

SUMMAR"

RACE AND ETHNICITY
e Although race is not accepted as a scientific concept hfor
classifying people, it has become a social construct that
sorts people in the United States. N ’
Ethnicity is determined by the national origin of one’s
ancestors. . . o
As a result of immigration from Asia, ngmoz Centra
America, and the Middle East after immigration laws
changed in 1965, the United States has become more
racially and ethnically diverse.
Because of the lack of opportunities to learn at the same f
high levels, a disproportionally high m'erber of studer.1tsdo
color are not achieving academic proficiency on require
standardized tests.

SOCIOECONOMIC STATUS

e The way students and their familie.s Iiye is grea.tly gftf)ected
by their socioeconomic status, which is (_ietermlne. y t
income, wealth, occupation, and educational attainment.
The population is socially stratiﬁe(.i, providing afﬂt.Jer:) ety
groups more advantage and prestige than others in

schools.

:::dents from higher income families.alm.ost aIways| sco_re
higher on achievement tests than their middle- and low

income peers.

LANGUAGE ‘ k

« Nearly one in five residents of the United Stat.es speat ; .
a language other than English at home, contnk?u’clnﬁoOls
growing number of English-language learners in sc .

e A number of students use a dialect other than Standard
English in their home environments and at scho-ol.

e Schools select from among a number of. educational pro-
grams designed to help ELLs learn English.

GENDER '

e Some theorists and researchers credit differences betweelrj
males and females to biology; others have found that cu
ture and society teach stereotypical differences between

the two sexes.

DI1SCUSSION STARTERS

1. Racial and ethnic groups are not always integrated
throughout the school curriculum. What are some ways
in which you can integrate the racial and ethnic cultures

e Educators can help reduce the differences bgtween glr!s andas
boys in their participation and achievement in academic areas.

e Title IX has contributed to equalizing the participation of
males and females in academic courses and sports.

SEXUAL ORIENTATION N

e Students struggle with their sexual identity in part bicause
of societal discrimination against people who are no
heterosexual.

e More than half of LGBTQ students report vgrbal, physic.al,
or sexual harassment by other students while they are in

school.

EXCEPTIONALITIES

o Today's teachers are likely to have one or more students
with disabilities in their classrooms. . .

o Like members of other underserved groups in society, s;ui-n
dents with disabilities are often labeled and stereotype

s not conducive to learning.

o \;{V::ponse to Intervention (RT1) i.sle.x popular approach to

identifying students with disabilities.

RELIGION ‘ B |

o Religious diversity in the United States is mcreasmg.b_eyond
Protestants, Catholics, and Jews to include other religiofis
from around the world. .

e Families who are not Christian do not a_|ways see thzw zzn
ditions and values reflected in the public §chopl§ and o
feel discriminated against because of their religion.

MULTICULTURAL EDUCATION N

e Multicultural education is based on .the principles of
democracy, social ju»s’ﬁce, and equality. .
Educators Who,valdé the diversity of students strive to

rovide educational equality in which all students are
P ittg 3nd stimulating learning experiences
provided chaltengirg dnd stimulating

that help them.learn Ft high levets.

Social justice education promotes equity fozi al! stt:)c:;evr;lt:ge
. . e
i s that sort students and giv
abandoning practices

to those from advantaged backgrounds.
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of your students into the curriculum? How can you learn

more about the ethnic and racial groups that may be rep-

resented in your future classroom?

2. Over 40 percent of the nation’s children live in families

that fall below the official poverty level or are from low-
income families, lacking the resources that more affluent

students have to be academically successful in school.

What could you do as a teacher to increase the chances of
students from low-income families being at the proficient

levels on the assessments used at your school?

3. Policy makers and politicians disagree on the importance
of helping English-language leamers maintain their native

languages. What is your position on this issue? What
programs would schools provide to ELLs if your position

became policy in a school district? What results would you

expect if your position became policy?

4. Research shows that some students perform better
academically and socially when they are segregated in
single-sex classrooms. In which cases do you think such
segregation is appropriate?

5. Most LGBTQ students report that there are few teachers
with whom they can talk or report harassment related

DIVERSITY IN SOCIETY AND SCHOOLS @

to their sexual orientation. How do you see your role in
supporting LGBTQ students in your school? In what ways
could you support them?

6. Most classrooms today include one or more students with
disabilities. Where will you tumn for assistance in provid-
ing the necessary accommodations to help those students
learn at the levels they are capable of learning?

7. You may be assigned to a school in which the community
includes families who are Christian, Muslim, and Jewish.
How will you ensure that you are respecting their perspec-

tives on how their children should be treated in school?
When will their perspectives impact school practices?

8. Diversity, social justice, and equality are concepts that
support multicultural education. What conditions and
practices in schools suggest that these concepts are
undergirding the education system as you know it? What

are signs that these concepts are being addressed and
implemented in schools?

SCHOOL-BA“ED OBSERVATIONS

1. Examine the curriculum, textbooks, bulletin boards, and
other materials used in a classroom that you are obsery-

ing to determine which groups studied in this chapter are
included and which never appear.

2. In a school with English-language learners, interview two
or more teachers about the programs they use to ensure
that students do not fall behind academically because

their native language is not English. How do the teachers
rate the effectiveness of these programs?

PORTFOLIO DEVELOPMENT

1. Identify one cultural group with which you have limited or
no experience and write a paper on the group’s historical
and current experience in the United States. What other
information would be helpful to you if students from this
group are in your classroom when you begin teaching? How
will you work effectively with the-families from this group?

. Select two schools in different parts of your state and
analyze the student achievement data in one of the

WEB SOLUTIONS

As the number of English-language learners (ELLs) increases
in schools across the country, teachers need to have the
knowledge and skills to help students learn both English and
the subject being taught. What are your state’s policies on the
use of bilingual education in classrooms? What strategies for

subject areas tested in your state. (You should be able
to locate these data on the website of the school or
school district.) How are students in the grade that you
plan to teach (or closest to the grade you plan to teach)
performing on the test? What differences exist among
groups of students in the school? What should teachers

consider in improving their students’ test scores in the
next testing cycle?

teaching ELLs are recommended by the state? What are the
state’s requirements for becoming certified in English as a
second language (ESL)? For information on state policies and

requirements, check the website of your state department of
education.




